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CEAPIER CKE " • . - ' 

In 1914, Congress passed, tbfe ;jif;i^ _2ver Act, establ\-5hing a* partner- 
ship educational effort of fec3eral_/ st^iG^ and county gc^vc^rrraentis known as ^ 

the Cooperative. Extmsion Service Thi .egislation carter called for 

the Extension Service to be the c--~each effort of the Ihiil: grant ^college;." . 
Throu^ a nedtork of coiilty offic: the rjctension Sor-^-ce is "to aid ir. 
diffusing -amorig the people of tne .jited States Toseftil anc practical infor - 
mation on subjects relating tc Ti.criculture and heme eccrKm.3S, and to en-^- 
courage the application of the ^amje. ' (Joint Comnittee Lcrort on Extensicn 
Program, Policies and^boals, i--- A snnll staff 'of sra :3 extension stab- 
ject matter specialists and program leaders reinforce county -extension 
agpnts m. fulfilling this charge, ' • , ' 

One method of Extension, program delivery is called lea&r training. 
Leader training is the txaining of adult volunteer leaders to teach k sxib- 
ject to pe'prs or youth. To prepare leaders for the teacher role, ^ leader j 
training meetings are conducted. Such Tiieetings provide instruction to vol- \^ 
unteers in. a. particular subject and in methods of teaching that subject. It 
: is an understood expectation md,respori]sibility that ±ra^ volmteers " \ 
will '"extend" the ;ir>|ormatim tp tHe^^ * 

* ^For the purpose of this', study , the volunteer leaders are those of . 
Extension Hbmemaker groxips. Comnunity^ based *&id organized. Extension 



^Hocoenakers are women who meet fiSr the purpose of non-credit stucfy of 
family living topics. The goals of the Esftension Hocasmaker program 
, can be jDroadLy^categprized as education, leadership, ccciDunity devel- 
^opment and personal>^cwth. (Extension Homemaker Stucfy Groxjps - Posi- 
tim StatenEnt, 1979) ; " Itidi of the leafiiing tiiat gpes on within the 

• program is' a resiilt of training jrolunteer leaders'. Wccoen in Extension . 

- • ' • ■ — ( . ) ' ^ ■' : 

Homemaker groi:ps take tiims- volmteerkig to be leader teachers , with 

* . ' * ■ 

• different ifidividuals ser\7ing as teachers each aonth. 

• ' •. .■ ' • ■ 

— The content and curriculim of the ecjucational program for Exten- 

. ) 

sixjn Homemaker. groups are determined through a process of needs assess- / 
nmt , ' situation analysis , and determination of resoufrce availability. . 

^" The approach -®©st firequently used to train Extension Horaemaker 
volunteer teachers is the county-wide leader training meeting. . At 
tius time, a' subject natter specialist presents the content \idiidi' 
will be feau^^iand offers suggestions as^ to hew the content car^be 
preseiited or. tai^t to thfe Homemaker-.groips. ' There is no reconmended 
sirigle treadling approach for the^vplunteer teachers to. -use, but groi^) 

' ■ • ; ■ ■ . - ■> , ' ' 

dii5cussion,r lecture and method^ derfanstration are the-, techniques Jtequently> 
used;^ , ^ - V 

} jSrdojf) discussion is often appropriate to teach' a particular' study 



topic. It. is also comnonly assimel^ that'tbe volunteer teachers have^ 



the pecessary -skills for tising group cjiscussion^ effectively in t^ctiing 
lessons. " ' r ■ ^ ^ 

'■'■ ■/ ' -■ • ■ • V 

Ihe investigator, iri'qiJBstioning', this assijnpticn, designed a, 
'TO scusTs^ipn Leader Training Program' ' and e^^tiated, itSs effectiveness 
training volunteers in discussion leadersbip. 



' Consisting of three coiponents, the 'Discussion Leader Training 

Program!' incliodes a slide/ tape presentation > a concept lesson, and 

group discussion. Ihe slide/tape presentation, introduces the ccn- 

* ' - . ' ' . . •■ 

c^t of discussion leader and covers discussion leading procedures dnd 

probleins. A ogncept lesson defines attributes of the concept of dis- , 

cussion facilitator and prpvides experiences in 'concept discrinnnation 

r' * • ' ■ 

and generalization. The groip discussion, conponent provides an 

-opportunity Sor the leaders to plan a lesson for their group meeting 

and to practice discussion le^jiing techniqijes. This instructional 

^ . • , '^i- ^ ■ 

package was developed: 

1. To answer volunteer leadeA' expressed anxiety and ^ , 
perceived inability in the role if discxission leader, — 

2. To respond* a county extension agent^s admission and 
home ecOTiOTiics sijpervisor's observation that county agents • 

' lack sufficient cOTpetence in presenting teaching techniqyes, 

/ ' ^ ^ ' 

and 

■ V ... 

3. To naintain the inportance of leade r ttaining as one of the - 
Extension Service's widely ytilized methods of t^chglilg 
clientele. / « 

The following conmon characteristics of a leader^ training meetmg 

^ r . . ■ I ' 

provide the context within \^'ch the "Discussion Lester Training Pro- 
gram" was -used: . . . 

A paranount consideration is a time constraint. Evolving from 

full day meetings. Extension Hbmeraaker leader training meetings 
: • are now usually two hoursr in length. Leader training meetings 

are held at tines to accomodate family , home and pecscnal care , 

taking and paid enployment. ^ ; ^ 



Vos±t±v^ psychological factors are that: 

/■ • • * # 

the leader has volunteerfed to take the training; 

' . the emTircraosnt is sa^portive between staff and volunteer and 

volunteer to volunteer; 

the leader' is supplied with written and sanetimes visual J 

naterials to use in teaching at the local groiip nEeting;^ and , 

tiie leader training does npt involve tests. 

Negative psychological factors in\7olve : ^ • • . . • 

tile volunteer's nrind set of low self-estean and feeling of 

inadequacy at teadiing their peers a stbject in which they 

perceive a lack of .expertise; 

/ ' ' ' ■ . 

*'the volunteer's feeling of being over^lnBd with the.acoount 

of slibject matter presented; . 
participants at the leader training meeting generally do not ^ 

know each other; and 
soa^JfkdS^dval' s low cOTinLtment to teaching due to their ex- 
^ pectationNiiat the Hnmpmaker groip meniership is social 

rat±^r than^ educational. ' ^ 

^ The Problem 

A The widespread Tose of volunteers as leaders is in itself one 
of Extension's important contributions to the .field of adult educa- 
tLon. Several st^idies provide insists .into both the scope an<^ mag- 
nitude of the' effi^ts_^'fctension volmteers. Prawl- (1978) fomd 
the average Kafrisas Extension Homemaker gave 220.3 hours of leadership 
time each year. ■ IVenty-five and two tenths hoxDTs were spent receiving 
training. Another 40.8 hours weie spent annviaily ^repariijg lessons 



for local :iiBetings . This volunteer service is three and onerhalf 
tuiES greater thart the 58 hours per year estimate made by Redeker in 
1974, and two and one-half times greater than a 1973 svnrv^^of the 
National Extension Hbmemaker Organization (Mann, 1974). "Ihfe 220 hours 
are sonewhat lower than the 290 Extension Homemaker offelcers "organ- 

f 

izational leaders" said they sp&it^ as detemoned by Carr (1978). 

' While the amount of time volunteered is^ inpressive, tiie effec- 

tiveness of these volunteers — placement, training, developmmt, and 

output — is an equally inportant condem. N^lor (1976, p. 122) 

in Volu!lteelrs Today -^-Finding, Training and Working mth Them , states 

\ ^ " A voluntary prgaru^iiojt^ has. an imperative' obligation to 
- - • insure .that the vThdle learning experience offered is truly 
wortiiwhile arid needed by each indivvckal invited to, attend - 
for his job requirements, and, for his am growth- needs, if the . 
-^jdb objectives are to be achieved in accordance with die ideal 
for the orgariLzation! A truncated . understanding of the im- 
^-rtmce of either objeiitive tends to limit the, potential :■ 

iefi^;s from^tKe-tp:ainte for^the individual and- ultiniguteljf . " ' 
''tile prgani^tion itself. A%)Oor training experience is a 
^e^loss for volunteer service - loss of the potential 
Siiteers,' or at leas t"^ decreased effectiveness a peg- 
Lve'iin^ge about training to be overcome' before it preveijts 
C^^'^rom attending. \. ' ^ 

(sin^e the 'continued eid-stence. and^ffectiveness of 'Agencies such . 

. as-^^e-^bctension Service depend on.. the effectiveness of its vplurrte^rs , , 

it seens inpetative to study the process of volunteer training and tq- . 

evaluat^e nBthods or caibiriatio^of methods of teaching contri- y 

' bute to volunteer effectiveness. / " 

There are nDre opii)ions than actual res^rch findings on training 

volunteers as- teachers of adults. It is eveh \iDre evident when 

narrowed to training volbatekrs -n discuss'^im leadertehip. ' While there 

is -no lack of discussion 'leader iranuals",, the^e is a.ljack of evaluation 
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of methods to train people in discxassion leadership . Again, while 
tiiere is inuch^ literature on the use of instructicnal methods and 

jaadia, there is a specif ic lack of knowledge about the use of instruc- 

. ■ |- * ■ . . ' . •■ . ^ . ^ ■ \ ■ • ■ ■ 

tional itethods and nedia in training a,dylt volunteer discussion 
leaders. 

The significance ef this study is that the -qutccxnes can be used 
to address the practical concern of iii?)roving volunteer leader ; 
effectiveness.^ On a theoretical level, it can contribute to an mder- 
: Standing of the lead^ tirkining. process and^ provide insights- into a ^ 
' conbination -of ^ methodologies for trairiing volmteers in; disciu^ion . 

■Ifeadership. ^ ' \ ^ . _ 

By evaluating one corbination of tnetHodologies for^ainin^ 
adult voltinteer peer teachers in discn^ this study 

cang,contribute to a data base about effe^ive training of volm^feer * 
discussion leaders. . 

..^ Purpose . ^^^^ 

" the effectiveness 

of the 'Discussion Leader Training Program". The evaluation was de- ' 
si^d to obtain inforriation about the following 

1. Did leaders increase knowledge ■ scores and attitude ratings 
after participating in the "Discussion Leader Training 

■ . - ■ • , ■ .. ' . ' . ■, . ■ ■ ■ 

2. 'Which of the tfiree components of the "Discussion leader '. • 

Training Program" associated with the greatest increase 
in knowledgiB and "kttitxode? \ 
' 3. Did-.th^ program work better for different learners in terms 



of amount of experience as a leader, amomt of esq)erience as 
a discussion leader, age and level of educational attainment 
.4. How did the leacjers rate^the 'Discussion Leader Training 
Program" in terms of technical quality and' helpfulness? / 



^ . , Study .Plan 

" ■. ' . • ' ■ ■ . • . ^ • X • 

A quasi-e:q)erimiental desigpi -using non-equivalent treatment r. 
groups (Campbell & Stanley, 1963) was this stucfy's design. .The/ 
study siibjects were 192 Hennepin County, Minnesota-, adult women who 
received training as discus s^i leaders for that county's 1979 
Novi2id)er Exteijsi-cxi Homemaker study topic "Coping WLth Change, Crisis 
and Loss in Your Life". The subjects participated at one of .five ^ 
training sites . Three treatments were used in a xray 'that all leaders 
could receive the conplete training program in order to execute 
dieir disc;ussion-leader role and to be in accotd with the rigfits 
of^hurnan sxibjects in resea^aih*. 

All /groips were pretested prior ^to participatiOTi in the^ 'TM.S- 
cussicsi Leader Training Package". Posttesting was done at different 
times. Treatment Group AjoTas posttested after tiie coi^lete treat- 
ment -- seeing the slide/llape presentation,, working throu^ the 
cept lesson dhd participating in grot^ discussion. Treatmsj^t^&^tip B 
participants werp posttested after seeing the slide/tape presentation 
and working throu^ the except lesson. TreatiiEnt Grotp C was 
posttested after seeing the slide/tape presentation cmly. ' 

The pretest consisted of iiultiple-choice knowledge questiocis 
on discussion leadership, five point LLkert-type scale attitude 
rating questions, and demographic questions. The posttest included 
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the same knowledge and attitude questions as the pretest. It also 
iiiclijded a form to rate technical aspects of the program and open- 

ended questions soliciting program strengths, limitations, and sugges- 

■ . ■ ■ '. . ' - » • 

tixxis. for inprovement. - > " > 

. Dteveloped by the investigator, the questionnaires ^re reviewed 

»■••.■ * •■■ ^ 

and revised, by a measxirement services specialist and by sxibject 

matl^r specialists in conmanications , grduip dynamics asad adult edu- 
cation. Ihe questionnaires^ were^ pilot tested by 40 Exterjsion volm- 
teer leaders in Washington , County, Minnesota. In, a test-retest, 
r = +*78 was' obtained on tiie kiqwledge section and r = +.73 was ob- 
^tained cn tie attitude section. - " 

The instructor variable was controlled by having the same person 
conduct all tra&ing sessions. The meetings were monitored by the 
Hennepin County Extension Home Econolpist. ^ ^ 

Data were collected from the instructor administered question- 
naires. Ixiformatim was key punched into.I.B.M. cards and conputer; ^ 
processed. .Pair,ed t tests, one way analysis of variance, multiple 
regression and Chi square were the major tests used to analyze the data. 

Tnfirftations of the Study . 

limtations of this study concern population studies, scope of 
study, ]possible investigator bias and measiireiipnt err6r. * 

A major limLtatiph was the restriction of the Valuation to one 
county's subjects iii;-OTe. adult educat Also, no 

attenpt was made to assess change in discussion leading skills 
fcllowing participatim in the program. Observations and checklists of 
tiie leaders' bdiaviors at the local study ^tps would be. more suitable 

■ . ^' ' •' " A ' • • ■ , ^ ^, ■' * / ' 



stxategies to assess dianges in skill. Because this evaluator is 
also the program developer, an inplicit conflict of interest may 
eadst. To deal with any biases, sxjggestions wre solicite: fran 
intra and extra organizational personnel to help plan, or .±x: , 
analyze and report this evalmtiai. Finally, the dnstrurrer. -^ed 

x<ras designed specif ic^J-ly for this stucfy and has not ber^^ zad ex-^ 

^ ■ ■ ■ . .* ■■ ' ■' ■ • . . . 

tensively for its validity or reliability. \ : ' y 
.• » • 

Organization of the Paper 
This chapter has outline^ the study. Chapter T!wo will- ^resent' a 
review of relevant literature. Chapter Three elaborates en die 
Study '5 design and pr(x:edure. Study findings are detailed . Chapter 
Four. Th^ final ^chapter offers inplipations of the study.' 



** CHAPTER- IWO 



, ,■ .UTERATUEE REVIEW • 

■ , ■ \. ^ • ■ . ■ 

The fodjs of tliis studb'' was cn evalTjatrLng the effectiveness 
of three program conpontots at were designed to train volunt^ -^r 
leaders in discus&ion lead- rs: 3. In order to review the- rel -^"^ 
-lltfetature,* three cqiputer searches were mdertaken enploying tiie 

Education Resptprce . Informat;ton Center (EEIIC) and, dissertaticn ^ 

■ ■ ■ ■ ■ ' ' * 

^/^stracts. The resultant revie^ relates to three aspects cr the 
problem: stuxfy groups and t±ieir effectiveness; training v:_an- 
. teers in peer teaching; and rdsearch oh teaching aduLts. 



Use in Aciult Education 



Sfcudy Groups 



TUciB study group has long been a center of attention in adtilt . 

jeducatioi. either on its ^own termsVor as ^the majbr format xvhich 

' ^ - .-J • ■ ^ -.^ ■• ■ '■ 

uses the process of group discussion. Hbld&i (1976) differentiates 

jthe stud^ discussion groqp from a gprieral discussion gjroi^ in that 

there '.i^^jteiial^ is sponsored sa^ 

ofgahizatlmy^ . 

' ^(hsi' of the eJ^^^t proponents of study groips in . 3 ccuntry 

was Beaaanon-Pra^ In 1772, he organized the Junto, 1--^ Jrito 

Tiras inade i:p of twelve men \dio. met every Prid^ to exploi" ^\ — r .cs, .. 

natural philosophy and morals (Knowles, 1977). The Lyce - y^- -r i:::3sat 

consisting of locals studty' groups began in 1826" to stimulaz- :3Xr 



•.• : ■ . ; ■■• .V • 11 

supported piiblic shcools and to'inprove its participants (Knowrles, 
1911). Great'^^ooks' is a national ongping volunteer groip" discussion 
pix)g?:am for ^e liberal education of adults (Davis , ^-igGl) . Ihe 
Great Decisions Program is another national ongoing program ^Thich 
brings ' togpitter ^oi^s of interested persons, to discuss foreign . \ 
policy issues (Holdm, 1976) . Between 1951 and^ I960 The Fund 

/for Adult Education invested substantially in the stu^iy- groqp dis- 
cussion group msthod, based on the cxxisequent stucfy of bopks and 
related materi^ (Iblden, 1976, p. 193). Other ongoing discussion 

' grotflps ];jeague of Women .Voter study grovps, Federated Women 
Cltibs^and the Concern of the National stu^ groups. ' . 

As "already msnticxied, the Cooperative Extension 'Service has 

). ^ ■ 

used studjr groups / particularly to study , inproved methods of home- 
making, "^ese groups havi^ be^ known by various najges — home; * 
deia)n^tration clubs, Fao^m Women* s Cliibs, Hgmemaker Glubs, Home 
Bureaus, or Extension IMts (Heywood, 1966, /pp. 251^254). ' 
Cdiposition oFlHenibers. ' . 

Several 'dinmsions of non-credit stucfy grpx^s have been re- . 
searched. Davis's 1961 wc*k. Great Books and Small. Groins repre- 
serjted one of thevfirs^t a;ttQ]^tS to' research the prog^ of reading 
and discussion in small gr9i4)s *led' by non-professional students of 
^the siiject matter ij^ather than by ^erts^in it. .His stucfy arid 
others by Burch and Kaplan (HoldQi,.1978, p. 193) found that reading 
disciassion. groups attracted a particular kind of audience. Also, 
a number of national, and state studies have shcxm that membership 
in organized Extension Hcmsmalier groi:5)s has become increasingly 
heterogenous (Barber, 1975; C^, 1978; Hanmann, 1973; Markell, 
1978; McCorqiLck, 1978; Prawl, 1978; Eamsey, 1974 J5; Redeker, 1974). 
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\Jl(]ea the part' j : - - _i.--u :e outses 'for credf t were caj;- 




pared \pth l±ose in n di^c^ussicn grotps, the followmg 

differences werfe'foun ^los h " le lectures were younger, more 
bften single, nore ed_ i, ax hi ther skilled occupationally. Ihey 
•also had less previou :j— i:cip.~--" , in adult e^ducation. The^ 
.opposite circunastiaices -.era for or those" in discussion groups 
(Hienistra, 1976). ' / ' ^ - - 

Group Ef;fectiveness ^ ' ^ • * 

^JJiile the nature of particip^aats in study grotips has been^ - 
stii^-ed, .the ^valuation of the -:c:e:it of learning in stuciy groi:q)s 
has- received limited attention In an arlfcle,^ A Learning; Comnmjrdty , 
Holden (3^8) reports^study^ discussion groips as orie of the most xose- 
ful methods for a^iilts to learn civic education. 

There has alwap^s been debate by Extensxon wJrkers as to th^ 
relative effectiveness of the E^itiension Homenaaker grovp as^ i . 
of teaching infonnaticn. Research has shown that the metiiods of 
teaching used in Extension HbmsHker cliibs have been especially 
sijccessful \s4iere the infonnatici^ presented was applicable to the 
solution of problem^ of faraiJi^3V" Since much ^omei|^cbncjrri.c^ 
^ ject matter is 'especially adapted ::o the demonstration method o:^ 
teaching , a largp part of hocH eccroixiLcs Ebc^ension edpcatiori is pre- 
sented vi^ *dencnstration by leads2n^ in Extension Homemaker groups. 

Studies have been done :n effectiveness of teachir^ done 
by local leaders tilrou^ methi.i camonstrations. Ftesults of these > 
studies/ as reported by Merediin Wilson and Glactys Gallvip V 
(1955, p. 44) indicate-^iiat presenting home economics s\i)ject matter 
by the method demonstration: • ^ ... 



, . .acc< . JT ..jd ::or 47 percent of the practices adopted, in 
strll-r..i: ;^antr^t to the 8 percea^ of Agricultural practices ' 

;;> assc : ~ad with this method of teaching. . /.In^no field of 
hroi ^nGTTiics does the infliaence of the method dannonstr^tion 
anc - ier training meetings fall beicw 30 perceht. ; 

- . .. . _ . ' \ . 

Jz L ^.-^ jating the cost of influencing the adoption • of Extensipn 

• ^ ; • ' ^ f 

recOTaoBiio- . practices throu^ method demonstration and leader tfain- 

ing nee :ir ~3, Wilson and Galli:q? further ^reptxTt ,that: ^ • ' 

» • , ^ 

r ?:re is a wide dii^erence. in cost of infltiencing flie - . 
. X.. ca'of -actices relating to home eaonomics andagfi- , 
r - die case ofr home ecpnomics, the nunfcer of prac- 

: ±„- :ri.'i -i per uni^^df cost is^36 percentage points 
: : iT.Ter Ta, >MLe in &gi:icultike ti^ 
^r^-.zed ii* ^2 -::^centage points belowr the average for all* 
• > :_3thc:ds. * ► ^ ' ^ , 

Ihey j 1 out ±at factors* ■^^ich may contribt^e to this are 

repeated te^ r by lor:al lea^rs without additionaT cost tfb Ex-:: 

tension ^ that the teachxng ot hcmernaking skill^is especially 

adapted tb the denDnstraticn-metiiod, and . . 

I>ossii>ly an even more; inpDrtant factor in redxiqing the cost 
'pier homS econcmics practice adopted. . Xs the opportunity 
afforded by ragul^ly schec^uleci meetings of local home-demoi;!- 
stration cliis.-^ .without ha^^g to ^ar§^for special meetings 

E2c:ansicn research further 'indicates, that general meetings* of . 

the lecfcira ~ panel discussion *t5?pe accbmt for an ad3itji^nial 12 

* percent cf he— b etonxnics practices- adopted. 0fey^9d> 1966) . - . 



Barrer 3rid'lte3ey (1975) -were inters 

\iietber z:rinciz:les cf nutnritibn, food safety, and food preservation 

' ' ' V - * >) • ■ ' ' - ■■■ ' ' " ■ ■ 

wiKre : learned trrou^ method denms^ations presented by volunteer , 

leaders 'oiiring dieir traininjg, whether these principles were learned 

by|iie honaemaker grox^) msnbers during groi^ sessions that volunteer 

lead^s tauj^t , and \diether the information was . retained by hooe- 

maker group menbers" one month later. Hiese tests show^e'^ consistent 



and statistically significant gains in learning by, the leader^ 
Increments ir. learniiig of Hornemak^ rhe grou ir et~r::r 

{"Tare consistant ^^ath the leader's scored. The .,3^^ 
resxilts led the athors to believe that the Ebora^'^ ™ L c-- .r:< .. . 
.itVEre res . -Lc in sigpi^^ipt learning ar- ' -"ci^^l::: 
/= stir: 7it± siniLlar objectivt^s was cc . vj:^: . ;r:: 
ziluor^. . - - mazrer bsui: using lectuire/grou^ discvis ^^^r. ::: 
caching ;:ithc fir. diiigs ipdicated that leadar tr.-zmi 

. V ' ' ■ 

cr: i : ectx^'£ ^hod of conductiag horticultural edjx:atj>mai p ' rriJiis 

?ubl studies by the Coqperative Ektensijn Service 

positive. ca a.- effisctiveness- of "theu^tudy -^n -i^v' /e u^. ^ 

V * • - • ' -"'^ " y 

method deiDnstrations in teaching. One study", f ^ef^ki^j 

* • • . - . ' ^ ■ ■■■■ 

" lec -^i: ercm: discussion, also reported posit: re: 

/ Volunteers as Peer Teadiers . ! 



The lit^ratxire on volml^eSriSm is feveaf gi^^ Thi. sec-iof; 
*^ ' c£ li.terature revieC^ is not intePKied to Ife^a conprei::snsive look " . 
^ at volunteerism or triaining« •Eajther;*" only research conclusions and 
/; - ^>gpneralizations* jabou^ t^sdnir^ yolun^ers ^cr peer * jegclSlig and ' 
V . . \ " d^scussicTi leadership td^ : , ^ 

General tfotion3 About Training Adult Volunteers 

. ' ■ ■ ■ . . •• ' - ■• . ' 

• ' : - ' . . There is nothing more fnastrating to an^^xdivi .lual than to be * 

'given responsibility for a job he is not. prepared to iilL. Rreitlow, 

. *• ALton, and Torrence (1960, "pT 135) clea3;ly make trls wint : 

, ' ' ' • * ' ■ One of the worst and most .Ireqiient tricks psrpe-r ated. on 
huDEn society fis to XBTge- leadersMp OT a 
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wit±uDiit proyi . ^ i for pre-se../. . and * - 
begpjirting assistaace Vj. is:. vdib are left :ijLding-^af 

, Ij^ of ;re|spofrisibilil . vir 0 'n benefit of cc as el and 

St?! port are a sad/Sii^iL' : ihis practice rcDuntS' ^ . 

i\ £or the initial^ hesir>- ^ /^^^ :my-;\rol-^ 

. \, iinteer leaders.; : » / . .. 

. Volmt^rs cone'tb toc^iir.g f c vari'^ty of rh .r^ow^'rea-v 

scxis, but primarily^ ti^ey^ar :;.^ loi:^:. low to carrj?^ dife assi^- ^ 

ments^idiich they have assunea as volin" :eers j^aylor S;. ^ ^ 

Sdiinj^er-RainmaQ and LLppenr, 1964; il^, 1979) . -^-^ts inport'ant , ^ 



says Naylor, is for adults t-. ^ , '^^ "lonnection be:.* ~r hatr 
training is about and What Lh™ mc ' : t-:r::d they neec " -oiow. , 
/ Generalizations ^ou- VD|ynteer:i ^sr-d th^tr irsp\ — cations for 

yplmteer, training outlined by. ,Schiridl -Rainman and -ipoett (1964, 

', f • / ° •■ . ' '. '• * •. ' . ■• ■ • 

p. '•80-81) cotjld faeri-litate -this yccnmecr:_:n. Selected generalizatic:.. 



andL their ii^lications are? , ' ' • "« ' . , 

Vbliiit:eei;s participate in training ; events because they^ want 
to leam to cfo their volunteer jobs. IcIblicafcLbn . Ihq- , 

to the' lea±ners -and 



training most be practical and reievafit 
must iDe related to lif ^ :as th^ knew it . ^ 
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: ' ' ' . . Vdlunteers bring wilbh them a wide var^iori-of jBxpetiences , 

' / khowledge/ kid' skills. Inplicatiorf/' Traitjing ttethods that;* ; 

/ i — >-:^ • ' build "on and -use tiie voBiiteer ' s experi^ence knowledge , and ' 
. ^ ^ -l^lls/wiil produce dae/best'-md most relevai:it Ijdnd of le^rhingt 

Often the trkining f orn^t and- content have^been developed " ^ 
\y ■ ^ over the years and liav^ not b^en revised or retailored for; ^ 

^ ^ the particular participants at a particxiL'ar time,, niiplication:* 
' • ^ /Each trkuning event, possible, shoiold be planned by trainers 
and SOTe potential participants in order to meet: the ciBnrent 
: ' ' jieed^ of a particular groTjp. ' , > * 

Ifeny volmteers have been exjwsed td learning situations that 
: were not helpful, relevant,, or e^cciting. Triplication: The 
learning ac^^ties should take place iii an informal, exper- 
" iential atmosphere. 

Volunteers have a nuniber of important roles (as parents -, v ^ 
' workers, students, citibans) ''that.COTpete, for^,their ti^ 
Itiplication : Training ^ :uld^ be planned to . take into consid- 
. eratim the-^XiiiiLl;ed tiS^ available to most volunteers and to ' • 

accept title legitimcy of theii: otheiJ^ loyalities . v , 

- ^ \ '•■■^f.-. ^.■{.■■- 
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i-.rtThes^ assiinptions and theix iiipl^tions for ttaining ar§ 

consistent witK general adult education theory and--teachang strat- 

■ ." * . ' " \j • * ■" \ ' 

egies. Malc^Kiowies (1973) developed the concept of and^agogy. 

/\ . . \ ^- ' 

Andragogy^i^s' a meory of teaching "^based on ^ assumptions about adults 
ks les^ers 'sMch the adult self-conqept, the role of ex- ^ 

\ . ' r- ' ' . • ^ ' ^ . . • ■ • ■ 

perience, i;eadines3 to' learn and orientation to learning. An- 

5* ■ :• - . ' V ; . , \^ • ^ ' . 

dragpgy represents a re§p>ect ^for the adults' (I) psychological need 
tx> be' indepe^ientrand self directed,* (2) -desire for imnediate appli- 

- cation, (3) pitobl^ orxenta,tic(i?i, and,(4) previous experience. Pme 
and Horne' (l969) wri'te about sicailar principles and conditions for 

ieatTiing-in adi^t education. */ 
*-.'■'"■ ' ■ ' ' * 

A point iterated by Naylor (1976, p. -108) vrarrants particular 

/recogiition in " teaching vo/ur^teers. to teach. A training event 

teaches -volunteers in many 'ways, not atL/of \kd.ci\'a?:e platmed or 

anticipated. . . y • . / ^ . ^' . \ ^ 

vEach' event? has^ar stated message/, l^tit it al^o carries a - 
v^Ddel function of naich wider uiplication than is tosvially ^ , \ 
recognizees. . 'Btie mannerrof a- trainer's approach to the 
group will' .be limted to 'the last gesture by sane of the 
. ^ gixnq) menibers the next tdma thejr^face a group of tljeir owng 

These illTxsiil^t ions point out the necessity for a well-planned 
and Rroperly executed training program for lay leaders , if organ— 
^ ization^^. and. perscxial, object ive^^^ to be realized. To any person 

serves in a lay-feadership capacity, Trent (1966) says the. 
. workers have a moral oBligaiticn to help that' leader : . * , 

1. Develop a clear concept of the purposes and" objectives 

^ of. the organisation 
2.. Develop an understanding of his function and rple- in 
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'■^ the educational program; 'gjad 

/ ■ ■ 
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3. Obtain the krK)wled^or skills necessary for carrying 
\ out his spe6ific job. * ^ 

■ Voitiriteers>3Praine^ in Peer Teaching . 

Hi 1961, the Delaware Cc)operati\7e /Extensieri Ser\7ice^d the 
' FeXs Center f or 6roi^ Dynarr^ out a stud^r to apply^ testing 

procedures in the solution of Extension ^^eaching problems, to 
develop insists into the coirplexity of groi:p behavior and the prob- 
lems and liraLtatigns of local leaders in teaching situations,, and 
to inventory lekdershi* pra.^^ in planning aad'icarrying ouy^e 
- Extension Hbnemakerprjgrains (Reihixjld, 1961) . ; They hypothesise^ 
: that (1) group menbers wooLd be mDtivated to change practiceis mDre 

readily:^if thes/ discussed the application of siibject ^tter to ■ ^ 
... thi^ own situation ^Qian they would without such discussion; (2) 
^toproved techniques, o:^eader training. s;l|ch as the use of bejtter 
jvLSual' aids and vxyr^ pc^j^^ preparatito of siibject matter would 
resiilt in" improved teaching by leaders at .the cliib level; (3) 
leaders would follow the same proeedures for teaching at the club 
level that staff lasfed^'tAien traiiaAg i^eaders*. 
. The following emetged firm this, study: 
• ; 1. Snail groiq) discussicn led to a better understanding of / 

" " '• . ' / ^^ • ' V' ■ • ' ■ . ^' ' 

. sitoject mtter, especially if the di^ciassion was focused 
' ^' r K • ' ■ ^ . : • • 

. ' -upon, problems arid difficulties ^ vMdi mi^t arise in' ' 

' ' ' -attenpting to iii^lement;^ Small , 

• I - ' ■ ■ 

< group dLscxjd^io^, therefore ,^,seemsd to; be ^an aid in the 

learning of siibject matter. ; .. - / 

• 2 . Training local leaders^.in the inethocfclogyrcif teacliing 



helped tiiem^Jo a, nore cotipetm^ 
3. Ptovidi^^ a plarmiag period Suring^leader training 
' mBetings: ^ ' 

a. : Ifctivated' leaders to spend considerable additional 
• '* time in planning for their teaching. . ' 

' • \ b. Provided onotionai sxjpport for doing a good job, v 
• 4. Th2 tise of teaching deyices, svcti as visual aids, *dieck- 

L> • ' ' - ' . ^ 

lists &nd ot±Ler devices desimed to /'involve" the learners, 
hei^tened participants' interest in subj^t matter and ^ 
' . elicited their ac|tive participatim / • . ; 

5'. Local feac^i^^^'fecr^ed in cpnf liJebce , skilllr 'aAd satis - 
factLoji \iien. presenting home econons^cs subject matter to 
theil:>respective cliibs . 
'* 6. " As local leaders gcew in cor^fiLdence, they denmstrated a 
iii^er level of cotrpetency in teaching. 
^^l.-^iere seeinad to.be an inverse relationship between the 
• amount of time cliilD menbers consider appropriate for pres- 
entation of home economLcs . sii>ject matter and the degree 
of teaching skill and conpetence demcnstrated by the local 
leader. > • - 

V ■ 

. ■ ■ ■ • ^ . 

In a cooperative effort- the Scovill Ifenufacturing O^npany and' 

UAW local 1604 of Wa^erbtiry, Connecticut, sppnsored a retirement edu- 

cation program. i^pr all aiployees over 55 ye^rs of age (Hunter, 1965) 

Thirteen volunteer persofis were trairfed as discussion leaders * to con- 

duct J;he programs. " The traiqjlii^ ;^rogram provided op^ to' 

practLce/leadership .skills required to plan, organize, conduct and 



evaLviate retjb^enient education programs'. In all instances, leaders 
acquired changes in the desired direction. In pretests, ]^eaders ex- 
• pebted to becOTie better discus sicn leaders; posttests reVe^led that 
the training pirogram inproved their skills^ Initially," four leaders v 

^ ■ ' ^ ^ -'^ ^ r ■ 

.felt adequate to conduct a discusfeim program, ;>^er eleven.of 
the thirteen feB^ ad^quat:ely prepared after takipg p^rt» in the tprainiiig 
?>A11 but three mentioned tjie. friendly or .poopefattiw atmosphere 
prevailed during jme training project and the interest dri the .part 7 

' ^■ • ; . : V ■ ' f 

of the instructors. More time VTas^suggested more often than' any- ' 
thing^.else to inprove th^ ttaii^ ^ 

rlhevSamo^an Deinonstration program was an attempt to institut^''""^ 
peer instruction/ in -reaching dis advantaged^ sSioan iraaagrants to 
' Hawaii (Douthit, 1974). The pui oose ..\?as tb- teach basic education' to . 
75. unenployed and.underenpLoyed adijl^ Samoans. Before peer instruc- 

.^(ion was started, at:ten<toice had been a problein.^ Once the Samoan'* 

" / ' * ■ ' ' ' ■ ' ''^ •• ■ ■ ■ ■ ■ • ■■ y . 

DeaiDnstration progr<^ had been, staffed with people vte had coranunity 



^^^^jjfd^^clptanpe, enrolling* students became a rarimor probleml This » 
study cohcludied tixat the', concept of using someone ' s peer to gerve^ 
as his teacher has potential. Uie author noted, however, that stu- 

dents need to be sold on'the wo2±h of ^ peer instruction. 

J ^ ' . ' .j . ' ' ' . ■ ■ ■ ■ ' ■ 

Volunteers Trained in Bisct3ss:|.on Leadership > ^ . , 

In 1947, Anderson showed the necesisity. for leader to under- 
stand the theory and?jphilosophy of the discuss^ion method and to be 
wellr trained in appropriate tecmiques; Five" of the eight organiza- 
tions he studied used«*tie dLscussioir as, the "only or t^ie diief ieduca- 

■ : ■■ . - ..- ■ : .;. ■ ■ \, .-- / : ' 

tional techniqpS- The sixicess.of grot^), dis(^si9i\ in the agencies. 
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AcidersjOTi stxidied was jgropbrticnal to the oiphasis each placed on 

txaining leaders in iising that_method of | teaching. Among the ei^t 

programs examined by Anderson, OTily one"'s^rassed a scientific 

approach to discussion, incliading the necessity of obtaining fects 

Cfa \Au.ch to base discussion. 

/ScmstinBS leaders were selected because of their /local pres- ^ 

tige rather than fo^ their COTopetence in grox:p discussion leadership. 

Such persons tended to Tise- tiieir posiS^iis''a)5~~a laeans of disseminatingv 

rather than sharing, infermatiojOj^r opinions, anid of insuring that 

any grox^). decision arrived at was consistent with the 'posit^CTi svip- ' 

ported by the state orgar^ation. Oti the other hand, frankness and 

freedom of expressioJ? exposed conflicts of opinion under good leader- 

ship and tihen tended to resolve therp and achieve- consensus. Such 

a^rocess takes time, and ^derson showed that the less trained 

leader frgquently failed to allow adeqxaate time fot issues to be \ 

e}q)lpred o;r,' vhere. to be reached. , 

In one program, local leaders were given training in public ^ 

affairs institutes, often running three days.. This pxil^ic affairs 

discussion program in Wisconsin has been operating for' years;. . The , 

Ttinber of active- groups in any one season has reached about 1,000 . 

Anderson stated t±at most of the valtaes claimed for:^the 4ii?cussiori 

method by adult Educators can be demonstrated frm the.lcng contiii- 

i:^^e3q>erience of this . program. There has been no reSfearch, how- 

ever, evaltaating the' progi^am.. 

• .1 ■ ' • ' ■ ' . . ■ 

Dance (1966) reported on 100" retOTned Peace Ctorp vDlm 
psorticipation in^serainars. designed 'to assist t±em iii their it>les as ' 



fimall group discussion facilitators . Althou^ the volunteers entered 
the senrLnars .with hi^ levels of ''flexibility", ''openmrndecflriess", 
and "leadership ability", the soirmar served to reinforce .rather 
than alter these characteristics . The vi^ilunteers significantly in- 
creased their knowled^ of ^roup proems. . It vjas found that the 

samnar helped prepare volunteers for t±eir role as facilitators of 

...... ■ • ^ .. ■ /. 

small groi^) discussions. Volunteers' self-confidence cionceming 

this training role was enhanced throu^ seminar participation. 

5>* Brunner (1959) r^ewed studies to support the conclxisi^jaf^^^ 

volimteer discussion leaders can be developed in adult education. 

In one, 80 groups of four persons each were \ised. Forty-four of- 

these groups were esqxjsed to eight hours of training in the use 

of discussion as an adult i^ducation tool for arriving at an under- 

> ■ y 

-) . ■ . . ■ " • ^ \ . ■ 

Standing of, and consensiis about, certain changes in organizational 
procedure. Itole playing we enie techniqxje'iised. The other 36 
groups vTere given no training except a half -hour lecture. All sub- 
jects in these groins were industrial personnel of first line or 
intemrediate management status:. At the end of the perK)d, both 

. " ' " \ . ' ' - \ . ■ ■ . ■ r' 

trained and untrained groins were allowed a half -hour discussion f. 
jduring •wMch the subjects played leadership roles recjtdring grou?) 
decision- 

. ■ ' 

The results shd^ipd that resistance to thange was sharply re- 

• ■ . "1 \ ' - ■ 

duced in tfie cases "vAieie the leaders had received the eight hours 

^ of training. The primary difference betwreen^tiie trained and un- 

' trained leaders' conference procedures was that xdiile the latter 

refuted objections to phangp and thus actually engendered hostility, 

: ■ i • ' , ■" , . ' ■ " ' . ■ 

the trained leader was inclined to' pr;esent the situatim as a 



problem and to listen to and explore suggestions and criticisms 

-. • ^ - V- •■ • 

enanating from the jgroijp. Hie cEfferences were statistically sig- 

idficant at the .01 level <l^er, 1953). - ; ' ^ [ 

'Eeseardi cfa The Effectiveness Selected 
Ifethods In Teaching Adults 

The previous studies have spoken to the value, of having a* 
practice session and discussion as part of the training of volun- 
t^rs. Naylor (1976) states two essential parts of job training 
are^a chance to practice the skill that will be needed, and a chance 
to talk face-to-face with experienced people who like the job and 
find it interesting and gratifying. She suggests a guided tour or 
set of slides as possible substitutes for personal informal con-' . 
versations widi people experienced in using the skill. This^iag- 
gestion was part of the rationale for including a sjmcronized slide/ 
tape, a concept presentation and grpijpVdiscussion as parts of the 
"Discussion Leader Training Program''. Biis section of- the literature 
review will look at evaluations of the three instructional"^thbds 
which coDoprise the 'Discussion Lteader Training Program" - the syn- 
cronized, slide/tape, the concept lesson and group discussim. 

' Hbule (1972) and Hiemstra (1976) state there has been consid- 
erable research on the -use of various instructional methods including 
BCEdia with the adult learner. However, most research report^ pub- 
lished between 1966 and 1971 were of a generally non-e::q)erini^tal 
nature, with only a small attsipt to assess ^the instructional effec- 
tiveness ^f audio visvial media, especially in. lie field, of adult 
education (Canf)eau, 1974) . Hblzbatier and Florell's (1975) review 
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oonfLniEd tiiat little research has been dooe in this area between 
1971 and 1975. 



Visxial Aids 



Research to discover the utility of graphic and pictorial 
techniques was mdeirtaken during the 1920' s.; These studies found 
that various foruB of pictorial and graphic presaitatiax of .data ' 
\jere nore "easily cooprehended and retained than-viieh such -data vjere 
presented by narration or sin|)le riunbers (Craxton'& Stryker , 1927; 
Eels, 1926; Van"Huhm, 1927; Washbume, 1927) . . Systematip research- 

, • ' ' -■ " ■ ^ '' • " ; ■•" ^ h ' ■ ' 

on the effectiveness of picJ:OTial'^di^tional|evic^i;^?iiB^^ " 
slides) with adult"s was carrieiT'cwt dbing^ World. Wartll byHgvi^d; 
et al. (1953) ^ in conjunction wfii-^iiiipart^^ jnfdrmation to Ariny/ f 
trainees about the bacikgrottind^whid:^ lec^to/iiii'^waj:.' studies 
established the fact 'thar adults°-could ^l^ft and ret^^t^prip^ion . 
from filnB. Vernon .(Brunpei, 1^59; ^p.lSB^^^^ 
■ view of reseWchiin the fiel'd^^n 1952\Wd:'p(^t6dJ oiit conditions under 
vMch graptec 'an4p'£atbMal,^ One s^^h; general-^ 

izatiori" is.vthat pictorial presentation is .^jsually understood better 
\Aien suppl^ieni^. with vei^Jal^^^ > \ " " 

(1964*)" tested; 715 .^i'tis were vplmtaiT-ly 
attendihgjSuJational .meetings .■ » IM" fotfid ,that adult 'audiences . 
vito W9*e presented an informative sp^ecbi" supplemented with visual 
aids learned significantly more , as measured by immediate recall, • ^ 
than did adult audiences presented the same informative speech 

without visual aids. * ■ /' ° 

In "A ConparatiVfe Analysis of Four individ;jali^d Instruc- 
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tdxxial Delivery Systems With Adult Learners", die Cfnly conclusion 
reached by Hblzbatjer and Forell* (1975) was that the audio assisted 
method (tape only) was shown t^be significantly iiiferlor to- three 
other nethods: slide/tape, reatling printed material and progrannjed 
instruction. MLl^ (1945) warns tiiat tiie effectiveness of atidio 

visxaal aids as a stimulijs for discussion' is closely related to t±e 

* ^ '■ 

skill of. tile leader in using them so las to give tii6 discqssicn aij. 

■ . ■ • ^ 4' . • • • 

focus. 

' Sttidies seeking to evalxmte the effectiveness of learning by 
slide/ t^e presentatixjns obtained mixed restilts . Anelon (1969) 
divided college level classes in bench metal work and welding into 
two groiq)s. Six- selected units of instruction were taught By con- 
ventional group demonstration methods to control groups. The same . 

xmits were taug^it by^elf instructional slides and audio' tapes to 

■. . . V ■ • ■ 

■ individuals in the experimental grouq). Protest and posttest Scores 

' ■ ' . * ' ■ ■ • ' ' . 

for two siibject natter units were significantly higher for the con-? 

.' . ■ . . . ■ . ^- • ■ ,. ' ,\ . ■ 

trol grdi^.^ The e:q)eriirental group scored significantly higher in 
one unit. For tiie ranaining thtee units , there was no significant 
difference between the two groi5)s.'^ , ' . ' . V- 

^' Kalma? (1966) also, found slide/tape instruction \*ien used ^ 

alone to be less 'Effective than conventional teaching methods and 
slide/t^>e auto-instructioni acconpanied by laboratory sessions. The 
eaqperimentor concltided that a manimm of teacher-student interaction 
greatly increases the effectiveness ..of slide/taperlnstruction as 
a delivery system. ^ 

A study by Young j^l969) did not deal^vd^fh adults or post- 
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secondary educatim, but is relevant , to this review because of its 
cocqparison of the ixse of slide tape instruct icxi with a conventional 
printed brochxire. Eleventii. grade boys- in central Missouri pub- 
lic schools were presented infomation regarding industrial arts 
teaching as a career choice, rretest and posttest scores indicated 
that- there was *no significant difference in learning between the 
two nethods. Postt^t meastires; were secured^ t±iirty days after the 
presentation, 

M::Vey (1970) also found inconclusive results on the effect ivenes 
of auto-instructicffial /slide tapes/in teaching a iii^ school J.eveL 
vocatictial agriculture courses . Ihe iutotutcrial system was not' 
significantly more effe^^ve than^e control HBthod in te^diing 
animal health, cOTinercial fertilizer and small gas engines. The 
^totutorial system was found to be significantly riore effective 
with students in a class on farm credit. ^ ' ./ - 

-^In stiiiinary, studies examining the use of visual aids to 
supplenent an oral presentation found positive^esults . Slide 
tape presentations used to supplement an oral presentation were 
lilttwise positive. A g^eralizati^n about ^'the effectiveness of : 
the slide tape as an^autotutorial systan cannot be made here dtie 
to conflicting research findings. It shoiald be noted that in such 
cases , the slide tape is "used without a discussion leader \)r teacher 

■ ■ N 

present, ^ ^ , 

Concept Learning ^ 

Bruner, Goodnow' and Austin. (1967) studied the process by 
vAiich humans form concepts of categories i^ch enable them to 



c!p.Qrr*iTva <z^Tml:^ir^Hf^^^d rel^tilonsMp kimg thirigs in the envircaa- 
nfint. Based on tixeir work, Biice Joyce and ^fersha Vfeil (1972-,^ p. 121) . 
developed a nrxiel for teaching concept attainment. Iheir Concept 
Attainment MDdel consists' of four^ phases sunmarizec^as^ folla^: 

Ihase Ofte - Use concept ^tjpinnient exercises. Present dkta — 

^ ^in(5ica£e positive and negative exen^^lars > Students - 
^^culate about the ccnc^t , ccup^^ng and con- 
* , .. / tiasting their hypotheses. Additional exenplars 

^ may be present tntil concfpt is identified. 
^Hiase -jAialyze strategies. Studmts arialyze their strat- 
egies for attaining concepts in Phase One. J 
Riase Three - Analyze concepts from unorganized data. Students ; 

analyze given concepts for their attributes from, ^ 

■ ' ' xjnorganized 3ata; material is presented, and ident-. 

■ : < . . ^ ' ,^ 

ificatim of exemplars is done by the studmts*.. 

Analysis of the procesis. i 

Hiase Four - Practice concept formation. Students teach con- 

cepts'to others and defend them. Analysis of process 

' David Aiasubel's theory of Meaningful Verbal Learning (1963, 

p». 59) contains another strategy ^which people use to learn concepts. 

In his nrxlel, often called the Advance Organizer Model: - ^ 

the nDst g^eral and inclusivg- ideas of the (^sdipline are 
presented first and then are progressively differentiated 
in terms of detail. and specificity. 

Another group has developed a strategy for teaching concepts . 
based on their studies (M3rrill & Tennysor^, 1971, 1977; Tennyson, 
1973; Tennyson, Wboley & Morrill, 1972; Young, 1972; Tennyson, . 
Steve & Boutwell, 1975). Subjects of these studies were junior hi^ 
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and mcJergraduate students ; Vlhile the authors, admit there is, 
"woric to be done, from this research, thejrhave developed 
specdiic procedures. \iMch.t±bey have tested. Ihege propedures ' * 

include: ^ \ 

-J . ' ' ■ • . 

1. present a definition of the concept , 
^ 2. provide a present2(62on of a set of matched exanples/non- 
Dles in which siibseqiJEnt exaHples ^are divergent from 
preceding exanples^ and \diich range in difficulty- from 
3y to difficult ^ ^ 

3, provide attribute isolation help for eadi exanple and 
tion'-exanple Axi the presentation 




4. provide a practice presental 



ion of XI 



tewly encountered 
exanples and tion-exanples arranged in random sequence 
' acconpanied by feedback, aad - 
5. test for correct classificatim by means of a test^con- 

sisting of a sirfficient nunber and variety of randomly ' 

^ • •■ . ■ ^ ' ' . ' 

seijuenced newly encountered classif ication behaviors of ; 

instances of the; concept being tau^t . 
Based on their studies, Merrill and Tennyson (1977, p. ix) 
say the OTocedure provides for better instructipn of concepts than 
is typically seen in classroom ov mediated instruction. 



. ll[ltiiaadia\ Ifethbds 

Ifoulii. in The Ibcopiim School (1966) begins to make the case ^ 
for multime^a instrviction by saying: "Any effort' to build a system 
of educationS^l procfess^ the vrork of a specific tool, method of 
practice or iinstitution i^ likLted." 
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Rali^i lyier (1960) defines learning experiences as the inter- 
* action between the learner and the external in the environ- 

ment to ^diich he can react. He sa^s tiiat learning takes plac^thipu^ 
the active jbehavior of tit^ learner^ it is what the learner^ does that^- 
he learns, not vAiat the teacher does, lyier furth^ states^that the 
teacher pro\7ides an educational expetj^c^p^ structi:ping the sitija- 
tion so as to stimulate the desired type of reaction, r 

. Edgar Dale (1969) has chosen to classify learning experiences 
' by; . * . . " . \ 

. * 1. Those that require. the student to participate, versus 
those experiences, ^vdiere the student is the observer.^ 

2. Those experien'pes T^ere the student is responsible for ' 
^ ' the outCOTB of the experiences, versus those ^vhere the 

^ the student is not responsible for the outcome. ./ 

3. From th4 least to phe most abstract. 

figure \diich he calls. \1he Ctorie Of -Experience". AccordSig to the 
definition of learning experience given by Tyler (1950) it is 
possible to assune that one should select a learning experience 
' vjnich involves (j^icrete experience and in \Mth the learner has 
responsibility for the outcome and yet not sacrifice effectiveness, 
efficiency, or econora/. The majo?" value of using a multimedia 
approach is! that it is less abstract,- invited more stiident parti- 
cipation, and can involve student resonsibility for his or her own 
learning than ^chen each medim is used separately. 



The five stages of the adoption process are: (a) awareness 

., . . :■ ■ ■ . - _ \ /■' ' 1 ■■ ' ^ .■ ^ 

(b) interest; (c) evaluation; (d) trial; and (e) adoption (Fessler, 



1958) . Research shows t±at mass inedia ranked higher than other 



sources in ose^ting iri;Ltial a|7areness and interiSlfet ill new prac^ 




tices. However, -tbi influence of nei^ibors and friends was con- 
sidered'inost bffec^ive in iiioti'^t±ng t±eni to .evaluate and to try 
the recamnended practices. (SubconniLttee for The Stiidy of Dif- 
fusion of Farm Practices, 1961). . ' / 

: B^l^Bohlen, and Raudabaugh (1952) describe SHv^ral specific 
"^techniques that nig^'be considered- tc bring 1 T}formrxion and under- 
standing to a groi^). \ The various techniques to be used in a gr^^ 
situatiai wiH/^pend on several factors \stiich may be specific for 
the^Jiidividual group. Ifeny' of me nest successful grc;^ methods 
. according to thfese authors ar-a .achisv£-i by cc|ibining techniques. 

Effectiveness "of' Group DLSctission 

/ 1 , Group discussion Ras aiinost universally b^en accepted as an 

effective* teaching^ tedmique in adult . education . The extensive^ 

literature' on subject speaks of ir3 inportance from the adult 

educatiori viewpoint. ^ Osinski' s "Toward-Gog ^ Magog or? A 

Critical Review of the literature of Adult Group Discvission" (1972) 

is one review and analysis--of the literatutre. 

■ .. "' . ■ ■ . ' ' ' ^ 

Mjch of tfixe- ^research concerned with the ^utility of discussion 

has revolved around ^ conparison between it snd the use of the lec- 

tvcre as^ a means not orJ.y for imparting, information , but also for 

ciianging. attitudes, opinions and practices . • 

S ^^Don Fessler (1958,^. 4) points out that as people ^move along 
the five stages from awareness oF a particular practice toward de- 
cision nakijig b^ncerp^ adc: .Icn c'' r:ae practice -ne> need to 
be xayrk and more involved in die" meetrr;-. They neec r.:: be made to 
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think"/ This, he says, can be cJone most effectively by gaining 
their participation in the program. The ptirpose of discussion, is 
to start tiie person along the process of gaiijng interest^ in th6 
siibject and of evaluating it in terms of his/her cwn sitxiaticn^ ' * 

One of the most frequently cited studies demons txating the 
effectivi^ess of discussion as a teaching device is one directed 
by Kurt Lewin (Brunner^ 1959, p. 164). . IXiring Word War I , Lewiri 
was exploringSibw to change food habits jin the direction of less 
popular, more easily obtainable and nutritious foods. He used 
groups of^- women fropd hi^, medim, and lew income levels. Half 
of each of these .econoniLc ^tatxis gr^hjps w^e given a half-hour - * 
lecture^ by a niitritionist ^o tfhen answered questions ^ for 15 min- 
utes. The lectures were reported as^ wdll done. : 

Charts \<pre employed, iMiiEOgrapHed^ recipes^^^^^^ 
and hints on methods of preparation wer^ given. For the other half . 
of these grpiq)s of women, discussion was enployed, also for A5 min- 
mtes./ The nutritionist was present as a resource person x*ip answered 
t:echnicai questions. The meeting was conducted by"^ skilled dis- >^ 
cussion leader under vAiose guidance the fnenbers ofj the dis cuss im \ 
groins came to regard the matter being discussed as important to 
them; began taking over responsibility for the flow of ^discussion; 
and, after the objections to and difficulties in tising the recoirmended 
foods had been aired, made a decision. Ihe same recipes were given 
to both discussion and lecture groups, but only after interest had 
obviously been aroused. Althou^ the proportions, varied, about ten 
tines as many women from the discussion groups as from the lecture 
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g;roi:5)S tried these foods,. , -.^ '-^ 

A result conparable to Lewin's'was secure<:|in the health ed^ ' 
ucation field. Sevaity-seven. groups of women ,' 899 in aLL^ were . \ 
instructed \id.th respect to the need for medical exandnations to^ 
^ detect cancer and* the technique for aelf-exammation o^^e breasts 
every month. . The groups, were conparable to the total popiiLaticn f 
wLth respect to mrital status, occtpation ahd education, but not 
in»agp. Lectures were used with '33 groups, \*discussion-decisicn'' 
with The' latter were markedly st5)erior in adopting tihe pro- 
cedures advocated (Bond, 1955),. 

' % A. well-designed stv;^ from industry (Brunner,' 1959,' p. 16d) 
. sou^t to 'repeat Lewin^-s research en eating habits under more care- 
fully controlled conditions both with xespect to the information 

given and iii the measurenfint of resxilting behavior, diaries. Answers 
- ' . / ■ .. . ' ' • . • ' " ■ " 

were sou^t to two questicxis: (1) Is learning enoi^ to lead to 

change in gcoup tehavior? (2) Is group decisioi through discussion 

more effective than fotmal lectures in changirig behavior? , 

The siib j ects were 29 factory" foremen . /The problem was to ' 

teach them to rate^ their 395 woricers solely according to each worker's 

merit, avoiding any "halo effect" caused by his hi^er or lower 

. job rank. All the subjects we^e experienced in ratings. For the 

^ purposes of the experiment, they wer^randcmLy divided into three ^; 

groups with 9, 9, and 11 men respectively. Group A was used as the ' ' 

control. Group B tised discussion for one and one-half hours , seated 

* around a table. ^ The leader introduced the problaa but did not par-; 

, ticipate in the discussion. The objective wais to reach a consensus 

' that would register in action. Groip had a lecture on the technic^s 
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and theory of rating. Previous errors were pointed out, graphs 
(and figures were used. There^was ,a question, and answer period. 

Ihe^pretest ratings by the marib'ers of all three groins had 
shown significant bi^es in their ratings of workers holing higji 
and low job ranks. Posttest ratings can be siirTrnarized as follows: 
\ Group A T^^ontrol - No change ^ 

■ ^ ' V ■ ■ ^ . 

- Group C - lecture. - No sigiific^t differences, thou^ the 
tile ratings for workers ' of hi^ and low classifi- 

■ > ; ■ ■ • 

cations were, in the direction advocated in the 
lecture. - 

Groip B DLscussioh - Significant change. Ihe mean ratings 
of workers of*hi^ and low job ranks were equal 
^ * (Levine & Butler, 1952). 
. The armed sendees made considerable use of discussion in nelping 
millions of men engaged an World War II understand viiy the Ifciited 
States was 'a major participant in that ccn^ict. Objective obser- 
vers have reported that the' effort resulted in higher morale (Auer, 
1946; Schreiker, 1949). > ^ 

Robinson (1941) is one of the investigators has meaisured \ - 

shifts in attitudes or opinions on social problems using 20 ^oxs^s 

- . ■ ■ . \ 

and applying Ihurstorle Attitude Scales before and after discussioi. - 
In conparison with control grotps, all discussion groups shewed sig7 
nificant changes in attitude among the college student subjects.- 

While the studies examined thus far were favorable to .the use 
of discussion" in adult education, some lecture versus discussion com- 
parisons are not favorable ta disciassicn, as in a liiited States Air 



Force Triin^ jPilot Training School sfcuify ani^rig .tftree equated groups 
Okf the basis^of precourSe arid postcourse acidevement and aa Air Force 

* ^ ; • • ■* ' ^ ■ . ... ' { . ; \. 3 

' standardized ^SLnal examination, ^heAectufe technique proved sli^tly" 
«si5)erior to' disctission ^d. to lecture-discussion. ' This stperiority , 
however, was .sii^t, reaching the \.05 level of coi^f iderfce. ,ordy-:^e^ 
'Iteeture and lecture-discussion 'aethods wer^ carpared. -^^tie author J 
indicates that ^all men involved vere above average in Intelligence • 
and perhaps respOTided b^etter to the ^ectu^* technique^ because of 



this. Furthermore, ther'i^tructorj was more faralliar with 'lecturing 
t^ian with- leading dl3cu3sions. ' Ihe. military environment being' ' 
charactOT-stically authoritarian^may have influenced the result. ♦ 
"^Oti'tl^! basis cJToral and written critit^ue; the lecture-discussion 
- inerapd'gave thQ 'greatest amount of satisfaction to the students 

- Several other studies showed better learning resialts from the 

j/ . ■ . ■" , ■ ■ ■ ^. 

lecture -nethod. Bloom concluded in 1953 that more aptual thinking 

/ , 4> • ■ • • ' , , 

t^kes place under the lecture method than 'in discussions. ^ ' 

„ . Brunn^ (1959, 'p.l68) ,in his 0v6yview of Adult Education Re- 
search summrized by saying, "The cont?:adictory nature of the results 
of these studies sxaggests that the explanations nay be not in the 
techniqxjes and nethods ennplqyed, but In other factors, such as the . ' 
educational status and cultural backgrounds of ..participants , the con- 
tent of the siibject matter, and the^ facility of the leader in handling 
ttL technique". * * . - ^ 

As 'a result of his study of the^us^ of discussion by the agencies 
in Wisconsin, Anderson (1947, p. 127-30) formulated some criteria 
by xflhich' to judge its usefulness and evaluate its outcomes in 'any 



Er|c . . ' . iQ. 



given situation. His formulation is briefly sunmarized below in . 

terms of \diat should characterise a succiassful discussion experience. 
' \ ■ " • 

In terms of theory, discussion should be a process of sharing 
opinions and informatioh^about a mutual problem^ purposefully 

* p^roceeding in demDCratic*'fashion with full opportunity fbr the 
expression of all points- of view and participation by all or , 
most menbers of the grdijp . Recognizable values should emerge 
fran this process, thou^ no lyireasonable demands should be; 
made on discussion as a sole method of adult education, to* be 
used tinder any and all circumstances without recourse to 
other metho(^ ^ere called for. The gro\;p discussion leader 
should toderstand his function , be neutral , and make provision 
for a proper balance of fact and opinion ahd a testing of 
opimons by known facts. 

Id terms of the sociology of groups, the discussion group 
should caiform to the characteristics and societal process 
oif groins and contribute to the primary function of furthering 
both personality development and the welfare of the organiza- 
/ tion or the *coOTnunity of people involve The corrinunic^tion 
process within the .groi:q? should contribute to the effective 
lose of discussion techniques, maintain a proper balance 
between individualization and socialization in it^ use, and . 
stress the positive aspects both of cooperation and, conflict 
in 'die mteraction of group meni) ;•, 

Suntnary" ; „ 



Research and theory development relative to stud^.groups, adult 
peer teaching and selected imstfuctional metliods have been reviewed 
as background for -this stiidy . the following stmnary statments can . 
be made: ' \ V ^ 

1. Study groins have historically been a part of Iftiited 
• States acblt education. Menbership characteristics have 

primarily. been the focus of investigations of study groups. . 
l^le evaliiat ions Qh^ the effectivmess of study groi:p^N-^ 
in" fostering adult learning have beaa pdsiti/ve, the^repprted' 
stydies within the Agriculture Exteliision Service have been 
limited primarily to method demonstration tedtnique Qf ^group 



2. Adult volunteers trained als^^^peer^eachers^ ^ facil- 
^ . itatiP learning of study group!?. It is clear from the lit- 
erature that they can also be developed throu^ training . 
and given the necessary role ie2q)ectations. Research on 
adult peer teaching is limited and.\^t is available has 
■ xisually been descriptive rather than empirical. 
^3. While leantLng ^^ia^rists arid researchers espouse the xise 
of audio vi'sual aids, concept lessons and ^x>up dis- 
cussion as ^'teaching devices , they doynot see siny one acs 
si5)eri9r iri optimizing the 'leaining^procesis . Successful 
groi:p instruction has often been acMeved by conbining" 
techniques. 

4. Five re^earch^ studies showed that discussion is effective 
in imparting information- and in changing attitudes , opinions 
^ . and practices;- Several lecture versiis discussion ccrap^^ 

isoriS vjer^ not favorable to ^cussion . Educational status 
■ of the participant, content of the .subject matter and^ 
facility 6£ the leader may be factor9 in explaining the 
contradictory "findings. It should be noted that in the . 
' ' studies on discussion there is a Idck of control of the 

objectives for the discussions. 

' ■ • ■ . , ■ •■• .■ ! ■ ■ ■ ^ ■ ■ . - . ■ ■' ^ ' 

S: Finally, this review: revealed a gap in ^e literature. 'There 

is a lack of formal evaluation of training study groi:p vol- 

. *. . • . ^ • ' 

mteers in**yiscxassion leaders ^ ; ' 
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The purpose of ^Talmtirig the "InLscussion Leader Training Pro- 
gram" is to detenni^ the effect ivaij/ss of its tise in training Exten- 
sion Homemaker Vqlmteers as discussion leaders. In tMs diapte^, 
\tl^' design and procedure enployed iii testing its effectiveness and. 



in gathering other" relevant data wi 



1 be described. This will 



include a description of 'T)iscus^W Leader Training Program", ' ' 

i ■ ' * ^' . ■ 

' the instruEoent lased to obtain data, the sanp5^,; and the procedures 
for collecting and analyzing the data. 

^ . • • , ■ ' : ^ ■ r V ' \ 

Description of /'Discussion Leader . Teaming Program" 

The purpose of this 'T>iscussiai Leader Training Program" is ; 

two-fold: : ^ ' ^ 

• ' ■■ ^ / . ■■ ■ 

— to introduce the cohcept of discussion leader to study groi:p 

' ■ ineciJerst'vAio are being trained/as leaders for a particular 

study top:^^X ^ / - 

- to aid. these leader-teachers in developir^ skill as a^dis- 

y ■ cussio^ ' - , > 

proposed/ this prografl wcniLd constitute approximately 
\60 niLnutes . of the two hour leader ^-txairiing meeting,. It would be 
tised^followirig • the lessm's siibject natter presented 
.^^^ 

Program'^ inclxides a siide/t^ prestation, a concept lesson and , 
^ :grx3up discussion.. This program was developed by the investigatdr. 
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The slic3^/tape presentationf was written and produced with the con- 
sultative help of two other extensfcn county ageats^^with hecne econonrLcs 
responsibility/ a district sx:pervisor and^ (adult) educator. 
Assistance. was. also provideci by audio visual technicians and an • 
artist. Many resources on.grot?) discussion were used in. conceptualize^ 
the slide/ tape presentation; of particiolar assistance ^ras the 
panphlet "For Leaders of Small Groi^) Discussion'' (Barkheim, Jenson, 
> Qualey 6c^Seinmler , 1975): The concept lesson was, developed as the 
investigator's project in^jthe Iftiiversity of Minnesota Qirrzculum 

and Instructional Systems class "Systems Approach to Design of 

. • ' ■ ^ ► ■ '■ 

InstructiOTi", A^^rechnicaf report is available on its development 

(Sandmann, 1979) . * Ihe group discussiqn component was patterned ' 

\ dn. the findings o£ the 1961 Delaware Extension Service Homemaker 

^ Study" (Eeirfiold, 1961); 

Activities And Objectives of Program 

' , ' ■ ■ ■ ' ^ • ' . 

. ■ OCMPONEMT I •' > • 

Slide/tape presentation - '"You're the Guiding link, Learning' 
Link II" >^ ' * . 

content The slide/tape cassette presentation, written as an 

, e^erienced discussion leader advising a ngvice, introduces 
the concept of discussion facilitator or "guiding link". 
It covets discussion procediires the '"how-to's'' and 
selected discussion problems — the 'Vihat if 'is".' (See ^ 
^ Appendix A) . 1^ ' - ^ 

Althou^ the twelve nanute slide/tape presentation has the 
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gpneral goals listed above, its specific objectives are to develop 
mderstanding of the terndnology and to create interest in the dis- 

cusgion facilitator's role and taslc. ■ - 

' . « ■ • ' .■ •. , ^ 

CXMPCmNT II 

Rnograimied Instruction - "Concept Lesson: W-scussim Facilitator" • 
content The lessoi defines attributes of the "discussion 
; - 'facilitator" concept and provides experiences to help 
understand the .concept. (See Appendix B) . 
The concept lesson also contributes tcwax^d general goals. Used 
following the slide/tape presentation, it is designed to reinforce 
the content and build iqm aTeamer awareness /interiest level to 
develop conpcdhension of the concept. 

' - ^ ; ^G(^ III 

- . ■ \ ■ . . ■ . , ^ ■ ■ 

, ' • * Small 0:01:5) Sessions - 3. Parts 
A, Leaders are placed in groii: s of fotir to discuss soma general 

questions or proble j avolved in teaching the lesson to their 

* . • " • • ■ ■ • , ^ . ..*■.*• ' ■ ■ " ' • 

- nKnbers. F6tir suggested questions are given to each small 
• . ' ' ■ , .■ ' . ■ t . ■ ' . ■ . 

^ ' groi^p to discuss. (See i^endix C). Each group of fourjd.ll 

select one person to report to the entire gx:oup on xflhat tKey 

discussed and decisions made.^ PEhese small groip reports are 

/ not discussed in the largptr grotp. 

B; Practice techniques ■ 

. These same grou^, four p^bple practice anjr one of the" skills 

needed for discjussing the stxjidy topic. Groi:5)s select one or - 

HDre skills feom a prepared list fpr memb^s to practice; This' 

.• • , . ■ • '*' '••.'■<>•'.■-.. 

. • • ■ . • • • . ' «^ . ■ . • , 

segpaent would be pptidnal pending time avidilable.. 



C. I^SOT planning • . 

iS^ tMs- point, the groi:ps of fcnuf are disbandedy and leaders 

from the same Homemaker gron) meet together. Each groi:p is 

asked to prepare, a specific lesson plan for teaching the - 

topic to. their, study group menfcer^^.' 

The purpose of Conponent III is for the learner^ to "Spply to 

laiowledge gained througji the prior connponents . Hiis ability is. to 

be acquired throu^ planning the lesson for their local groi:q) meeting 

and^ practicing specific discussion leading techniques. - 

■ ' \ ' . -r ' ) " 

Adaptations ^de In The 'Disciussiori Leader Training Program" 

— ' ' ' ^" " ~' ~ ~ ■ >;.■• ■ 

Wxen the 'TMscussion Leader Training Program" was actually -used 

in this study, . adaptations were made from the original proposal of 

activities. , Due to the tiine restriction inposed by pre and post- 

testing; the gjcoup discussion was altered for all treatment gixajps. 

Instead of small groi^ work and practice sessior^ as origpLnally pro-^ 

posed, one large groi^ discussion was held. leaders fmn . 

the sane stucfy group did plan together for their local meeting as 

- - . X'' • ■ /. ■ ■;'■'••* 

.originally conceived. i ^ 

*», .'■■'«..■■ 

. Purpose of the Study 

.'> '.■ ' . ■ ^, • , ; . ^ / '■ ■ ' • 

To determine the effectiveness of the '^Discussion Leader Training* 

. . • . . ■ •• . ■ ) ., . . 

Program", four questions, were investigated in this evalviation: ■ 
. ' • 1. Did the leaders increase knowledge scores and attitiidfe^atings 
, , aft^ participating in the ''Discussion^ L^ 

Program"? ' . <■ ' \ ' ■. ' . 

'2; : Which of the tiiree tonponents of the '^Discussion Leader . 



.AO 

' Tralnliig Program" was associatec^p]m the greatest increase 
.in kncwiedge and attitude? ^ V * " 

3. ' DLd the program work better for different learners in 

terms of amount of e3q>erience as a leader, amomt of e^eir- 
: ' ience as,^ discussion leader, agp and level of educational 

attainment? 

i^' '.!'■■■ ' 

4. ^ Hb^. did/ the leaders rate the - "Discussion Lead^ Training 

. . ' ■ . V -J ' : - ^ ' • " ■ ■ / " ■ 

Prograni" in terms of technical qtiality andfcelpfulne&s? 

Ihe information needei^ to answer these questions included: | ^ 

1. Subjects* entry and exit knowledge of and attitude, toward 

1 the role of discussion facilitator. / 

^- • ■ ' . ■ , / ■' . ■ . • . 

' ^1. Social characteiistics of the learners 

'V I ■ .■ ' . . ■ ' - \ : ■ ■ ■ . ■ 
. Extension -Leader teaching experience ^ 

b. Discussion leader experience ^ ^ ^ 

. ' ■ ■ . '• ''■ ■ ' ' ■ ' ■. > 

• ■ c. Age . 

d. Years of school coirpleted 

^ G' - ' 3. Volunteer's reactions to"" the discussion pibgram. 

^ ■ Study Design 

■ / A quasi-e2q)erimeritaiL desigi using non-equivalent treatment 

groins (Canpbell & Stanley, 1963) was^ this stucfy's desigi. Three 

treatnent groups were d^/iseci so all leaders could receive the com- 
V|^\plete training j>rogram in ord^r to execute their discussicff/ leader. 
/ role and to be in accord; with the ri^ts of human si±>jects in 
' 'research. The three treatment groups' were also ijsed to ascertain 
\Mch of the compdheifits ,bf tlie "Discijesion Leader; Training Program'' 
was associated with t±e greatest incre 

and, attitude. All paartipipanti were, pretested before participating 



in the 'T>iscussim I^Bader Traiimig Program". Pretest scJores were ; 
to serve as the conp^rison base. AKL .leaders received the cai|)lete 
program, but posttesting was done at different itimes as depicted in 
ELgure 1. 



Ilgure 1 
Sttid^'^teatrasnt Sthedule 



pretest 

slide/ tape 
nresentation 

^^^^fl^stte ' 

V- concept lesson 



X3sttest 



< 



^caup discussion 
X)sttest 



Sit^ 1 Site 2 
Trealtnmt "A" 



X 
X 

X 

X 
X 



X 

X' 

X <^ 



X 



Site 3/ Site ^' 
Treatment "B" 
N-62 



X 



X 



X" 



X 



X • X 

X , X 
X X 



Site ACi Site 5 
- Treatment ^ "C" 



X 
X 
X 



X 

Xi 
X 
X 



X . X > 



Treatnmt Group A was post-tested after the coiplete Jnreatment — 



seeing the slide/tape presentation, vrorldhg throtigji the concept lesson 

and^paiiicipating in groi^ discussion. Treatment Grotp B participants 

were posfefested after - seeing! the slide/ tape presentation and working 

throu^ the concept lesson. iTreatinent Group C participants were post- ^ 

tested ^fter seeing the slid^/tape presentation only. 

Tfe^sigpation of a particular treatment groxp with a training 
^ • ■. ■ ■ i * ■ 1 ■ ... 

site was done arbitrarily. Sites 1 and 2 composed Treatment Group A, 

sites . 3 and 4 made vp Treatment Q:x>up ]p and site 4 and 5 constituted 

Treatment Group C. In an atteupt to get equal, numbers in each treatment 
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ffcoup, site 4 participants were split. Half ^ the rcxmwas posttestec 

■ ~ . ' ■ ' V' ■ ■ ' ' ' • • ■ 

after wDrking aci die concept l^Sson (^) , the other half was post- 

■ . ' ■ 1 ' 

tested prior to wcrld.Tig through the concept less^an '(4c) . Taking ths 
posttest and vcrr.dxig throu^ the concept lesson were both qirLet 
(reading/paper-pencil typ^) activities , so they could be done 
simLtaneously and the dif/erent testing schedule was acconplished 

.j^|_ijG:iobtrusively. ' 

The instructor variable was controlled by having the same per- 

. son, the evaluator, conduct. all ;training sessions. Ihe training 

- • \ ■ - r ' • I ■ ■ • ■ ■ ■ • ' ■■ . ■ ■■ 

nEetings were monitored by the Hennepin County Extension Agent 
with home economics responsibility. 

, Instrument Used ^ * ^ 

An instrunfint was developed !*by the investigator , to obtain'' . 
• the information for this study. The pretest consisted of multiple < 
choice knowiedge questions on dilcussion leadership, five point 
LLkert-type scale attitude rating questions, and demographic v 
questicxis.. Us ' 

The kncwledgpi questions and alternatives were derived from a 
100 question pool \men the concept lesson- was ^developed. 

Wien planning and leading a discussion, oftentime there is 
more than one appropriate response to a.si^njation. Ihis being 
die case, die 'pre and posttest multiple choice knowledge questions 
^ had irore than one correct respcnse. Alternatives to each questiOTi 
were scored as truie/.false items according to die following pro- . 

cedurei, ' . 

- if respondents checked an appropriate^r^pprise , they were 



awarcJe^rone point, > 

- if respondents failed to check an appropriate respcnse, they 
' ^leceived a zero, ^ 

- if respondents left an inappropriate alternative blank, they 
^' ' were awarded one point , and f 

- if respondents checked an inappropriate response, they " 
received a: zero. . 
A respondent's score per ^question (pre and posttest cfijestion 1-8) ' 
was th^ sunmation of scores to each altematLvi^. * ^ 

The liKert-type questions were used to assess attitudes toward 
the role of discussion leader, perceived conpetence in the subject 
matter, and perceived confitdence in discussion lep^^rnblp abilxty; 
In liikert-type questianr . the algc r.u.: stramatX'^ii oi ail ttit ..t;ores 
of the individual/ s .respons'^S' to all this separate items gives a- 
tptal score. Ihis is then interpreted as repre^ting his/her 
positicai, on a scale of favorablie/tmCayorable attitiide toward a sub- 
ject (Selletz , -^Jorhoba, Deutsch, Cook , 1962) . ' 

The portion of thl^instrunmt seeking demographic characteristics 
of the menbers was. modeled after 'the 1973 statewide Hbmemdcer Stucfy 
(Ramsey, 1975) . • \. • 

The posttest incltided the- same kntwledge arid attitude qiieiticns 
and scoring as the pretest. It also includ^"a form to rate tech- 
nical aspects and helpfulness of the programs and three 6pen-ended; • 
questiais soliciting program strengths, limitations ^and suggestions/ 
for inprovement . Questionnaires with ^ limited nurrbers &£ open-ended 
items are less difficnlt to tabulate and hi;^r response rates V'* < 
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than those with primarily open-ended items (Skager & Weinberg, 1971) . 
The pre and posttest drafts were reviewed and revised by a 
.V neasurement specialist and by subject matter specialists in conmin- 
ication, .grot;p (fynanacs and adult education. Forty Extension 
VDlmteer leaders in Washington Comty, Minnesota, vere admLnistered 
the pretest on two separate^ occasions- two vTeeks apart. On the test- 
tetest, r = +.78 was obtained on the knowledge s^tion and £;= +.73 
was obtained on the attitude section. * Th^ questionnaires were again 
revised to eliminate anbiguqjjs and obvious qubestions.' Pte and post- 
tests are included as ^pendix D and E. ^ 

^ ^ * Description of Sample 

. The information source, for this evalxiaticn was volunteer leader 
teachers viio attended the training program. Those participants or 
sttttfy subjects were 207 Hennepin County, Minnesota, Exteision hbrae- 
nakers ^ received training'as discuseion leadera^for that county's 
.1979 Nbvenber Extension Ifc^onaker study topic "Cop^g With Change, 
Crisis and Loss in Yqur life", fthis particular study topic was 
, chosai to test the 'TDiscussion Leader 'Training Program" because of 
its newness in Minnesota, as well as its applicability to any bounty 
program. Hennepin County Extension homsmakers are primarily sxibur- 
ban, but 'algo include rural and xicban ^ramen. The leaders had volm- 
teered at, the beginning of the study year (Septenber) to teach this 
topic without the ^^^ledge that this program would be part of an 
evahjatipn project. Volunteers were free to attend one of five 
' training sites, scattered geographically throii^out the county, and 
..Were not randdmly assigned to. treatment grotps. . • 
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Approval and endorsement for the sttidy was received by state 
and^p?unty Extension adndnistrat ion. A laethodologLcal protocol 
was sijtaitted and approved by the (iraiiLttee on Use of Human Sub- 
jects in Research. (See Appendix F) . / , 

Data Collection 
Five leader training sessionsl^ were held. The schediole for 
each 2-hour, ccnplete training session was': 

^ 60 minutes for subject matter training and discussion on 

■ * ■ i ■ ' - " . ' ■ 

- "Coping With Change, Crisis and Loss In Ypur Iafe'\ , 
60 minutes for discussion lekder training 
8 minutes pretest 
12 minutes Coii?x)nent I t slide/ tape presentation 
.10 minutes Conponent II - concept lesson 
10 minutes Conponent III -\groijp discussion on role of 
discussion facilitator « - 

10 minutes posttest — sequence depending on treatment group. 
The instrunBnt was group adnanistered according to - the schedule 
by the investigator... Leaders were advised that taking the pre and 




posttest was voluntary. The gpal'was to gpt 60 usable- pre^and post- 



tests from each treatment grouf). Oae hundred ninety- two (93%) 
^eable pre and posttests were secured: , 
67 from treatment grotp A 

■ ■ ' ■ y- ■ ' ■ • ■ . 

62 from treatment group B . . 

.' 63 from treatinent group C. . 



I Procedure^^ for Analyzing -Data . 45 

. FollaUng tiievcollectiorl of data, the information was pro- - 
cessed for statistical trieatnient- Questionnaires were coded by 
• lif* t!v;0,ivil:or after each leader-training meeting, ^ Responses were 
key pmched onto IBM cards directly from the questionnaires, thus , ^ 
ellininati|ig the step of transferring data to coding sheets and 
thereby miniinizing error (Hiillips/iL976). 
/ Data GOTputation and statistical analysis were done by Minn- 

esota Analysis and Planriing System (MAPS) of ther^Agrlcultural Exten- 
' sim Service. Means, standard ^deviations, and freqtsency distributions 
..were c^culated for each ' item iri the pre and posttests. 

Paired t^ tests were used to determine if there were lii?5roveiaehts 
between the pre and. posttests. To discover if the inprovement 
depended on treatment groi^r a ,6ne-way ANOVA was used on the indi- ' 
vidual duprovement scores. Jtiltiple regression >wa!s used to eiqjlore / 
the relationship between individual inprovement and sevieral back- 
ground variables,' including agp, educaticqal attainment, times bein^ 
a.'leaderj^teachet and times leading- group discussion. Independence ^ 
of grouped background variable was^ tested using the Chi square 
statistic; 





ERLC 



A 



> . , CHAPiER FOUR' . 

PRESENTATION AND ANALYSIS OF DATA 
Previxjusly presented in this paper have been the background 
and purpose of this stiady, the (^Elscussion of pertinerlt literature 
afid' aa explanation of the research design. This , copter will des- 
cribe tfie sanple and present and interpret the data of the study. 
The atucfy subjects vrLll be conpared in some ways with the subjects 
of three preyioua^Minnesota studies of volunteer leaders . 




' V ' ! Characteristics of the Sanple 

sanple consisted of 192 wdraen- ranging in age froni*"25. 



under* Vto"b\7er 65'*,- with the largest .percentage of the sacople ^ 
(33%) /falling in the 36-4S'^ear category;- The age ccmposition of 
tine sanple is shown iri^Table 1. ^ 
" ' An extensive Minnesota state-wide stiody of Extensibn llOTeneiker 
penber characteristics was Conducted in 1973. (Ramsey, 1975). A V 



is^)le. of 1,235 xrenibers was scientifically; drawn, with a least one 
groi^ per county included in the stucfy. MeirfDeirship characteristics 



^were alsp looked at in a 1975 Eams^' County, Minnesota, Hcmsmaker 

^ s^udy (Barber, 1975), and a 1978 East "Central I?istrict Homemaker 
Study (Markell, 1978).f Geographically, East Central, District in-"" 
eludes Hennepin County and ten neigjiboring counties. A cctrparison of 

' this stuciy's agp' data with these three Minnesota studies is illus- 

>»' trated in Figure 2. > ■ " 

• ' ' : ; . • 47 ' 



. TABLE 1 

Age Groi5)S of 'DlscussiqvLeader Training Program" Participan 



9 • 

Age Groupings 

25 years or under 

26 - 35 years 
36 - 45 years 
46 r 55 y^ars : 
56 — 65 years 
ovfer" 65 years 
no response 



Totals 



Nunber . 


Percent 


*' 


1.6 


57. 


29.7 ' 


64 • 


• 33.3 


-50 


'26.0 


10' 


' 5.2 


6 - . , 


3.1 


2 • 


1.0 




100.0 



Thirty ^percQit of this stnjdy sanple w4re. m 36 years of age. 
This coopares with 28.9% and 38.7 % resj^ctively for tlie state, comty. 
and district studies. About 73 percent in this stucfy.were under \ ; 
• 46 years of age, coinpared to 50.7 percent jstate study, and. to 72.8 
pei^cent in the county and district studies. ^Qnly 3.1 percent of this 
sanple fell in dje ."over 65^' category, awhile 13.5 percent ^d so 
in. the »state stiac^". TK^ nunber v^as sWlar to the district study 



(3.3 percent) and was sli^tly hi^r than the county study. 

The findings of this^tudy concur with the iiiference^ made by 
Hamann (1973) , Barber (1975) and Markell (1978) : 

a) Thie largest group of Extension Hcxnemakers are in agfe grotps;? 
. ■ ' . . concerned with tasks of early adulthood and naddle age. 

b) MenfcersMp ia ncre uA - siiburban counties of Minnesota^ 
is nDre skewed toward young adults than is^ jparibership^ 

/ , in Extension Bofm^makers statewide. 
It could be argued that the populaticn of this study was^sli^tly 
older than the county and district saiiples due to the nature of the 



Study topic: ''Copiiig With Qiange, Crisis and Loss In Your Idfe'\ 
The audience for this leader training lesson may be, self-selected 

' because as adults rsBture., they are coping with increasing changes 

^and losses in their lives. 

Educational ActaiiSent / ' ' 

—^—^ ~ ■ / . ■) - ■ 

- - . Educational attainment of voliint^ leaders in this study was 
-hi^ier than in the other studies of Minhesot^ Extension hommwker 
menbers. ' Neairly 97 percent were^ hi^ schdbl graduates. That cop- 

5tU^, 



Pares with 75 percoit for the state study, 95 percent for the county 

stu(fy, and 92 percent for the district stucty. SiMlar differences 

' '.■.■</■■ ■ ■ ' 

:between.the four studies exist for post hi^ school graduation cate- 

gory, as shown in Table 2^ Table shcwa the breakdown of educational 

■ attainment of this study's sanple: . ' ' / '■ ■ \^J^ 



Table 2 



Ccitparison of Educational ^ 
Attainment of Extension Homemakers With Other Sti^dies 



Leivel of School 
Coopleted ' c 


"Efiscugsion 
Leader Traiiiing 


District: 
(1978) 


County 
. (1975) 


State , 
(1973) 




Program" study 

1980 : 








Less than hi^ school 
diploma ^ 


.3.1% 


8.2% 


' 5.4% 


25.5% 


Hi^ School diploma 
(pnly) 


. - 37.57o . 


48.4% 


46.0% 


42.8% 


M>re than Hi^' School 
diploma 


: 55,2% 


43.4% . 




31.7% 














\ - . 


/ ... 









Tables 




Educatign. Attaiimcait of ' 


'Discussion 


Leader Training Program*': 


rarcicipanus^ 


. ^ - ■ ' . ■ ^. 
JiBvel of School - 






. Cdripleted ^ 


Ntt±Ner 


Percent 


Less than Eight Grades 


0 


^ 0 


"Eieht - Eleven Grades 


V 6 -■ 


^ 3.1 


Hl^ Sdpol, Graduate 


72 


.37.5 " 


Attended Post Secxmdary 




■■. " . 


Vocational School or CJollege . 


62- 


V 32.3 


College Graduate • . • 


30 


, 15.6 


Graduate Study " 


20 




JNo Besponse \ 


. 2 






= 192 • 


100:0 



Volmteer Teaching Patterns . ^ 

The Extensk-on Ifcmemaker prograra,utilizes a system of volmteer 
leadership for its ^teaching.. In most Hcxneniaker grptps with an averse 
size of 12-15 Vi!es^T%^ J^^ an annual opportunity to serve '■ 

. .■ . ■■^\ ...... . ' "'. ■ - 

as lesson lekaef^>s^Respd^ tl^ had 

served as a lesson leader teacher for an Extension Homemaker niefeti^ 
The resiaits are shown in Table 4. Ei^teen percoit had not previously 
been leaders . Over 80 percent had served as a volmteer teacher at 



least once before attending tii^ leader training mating. . 

To ascertain the extent of the progr&n participants ' experiences 
cin disoission leadership, resr^de^ were asked th^ niiAer of tinBS * 
ttiey had lied grot:?) disciissions. This Experience in disctission leader-, 
ship was not limited to Extensiorf .Homemaker grotpg, but could include 



church activities, P.T.A. 6r other stody groi^js. Experience in 

* ' * * 

dLscussioTi leadership vas diverse. Twelve percent of tiiose attending 
the study's leader training had never led_a_group^scussiOT ' . 
Nearly 40 'percent recalled leading one to five discussions. Dv^. 
20 percent had led 21. or more discussions . Table 5 reports these / 
^resxalts.. . ^ " • ■ ' ■ ■ 

_ ; Table 4 ^ 
Nunfeer of Times Served As A Lesson Leader 



. NiEber of Times Served 


Nunber 


Percent 


0 ; 


35 


18.2 


1-3 ' 


77 


40.1 


4 or more - 


78 


40.6 


. No Response 


2 


-1.0 


Totals . 


192 ' 


100.0 ' . 




Table 5 




• Nmber of Times. Served As A Discussion Leader 


Nunber of Times Served . 
0 . 


' \ 

Nunber . ^ . 
23 


Percent " 
12:0 ■ 


1-5' ■ ■ ■ ■' . 


76 


39.6 / 


6-%0 


•30 


" 15:6 


11-20 


21. 


, 10.9 , 


■ 21 or more' 


^ 40 . . 


■ 20.8 


: . . No Response^ ; • 


2 


1.0 


' , . Totals 


192 


100.0 



In sunmary, , the "typical" participant was? female, .36-45 years 
of age, a hi^ school graduate, having sane i>ost-sec6ndarx. 6duca:tion, 
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previously served as a lesson leader and previously led a discussion 

• • ' Impro v emsnt in KncMledge and At^itiide ^ 

... - - » - ^ 

Did l^^He-rg increase tiieir knowledge scores -and attitude ratings 
after participating in the VDiscussiai Leadet Traiiiing Program''? 

RiowlejgevGaiD ■ ■■. ' . ^ 

Figure 3 presents the frequency distribution of total scores 
based on the eiAt knowledge test itens for the total sanple on pre 
: and posttests. The inaxiinum^ score that could be obtained was 38. 
These questions related to knowledge of discussion leader .roles and 
coqprehension of discussion planning and leading skills. * \. 



Q 
1—1 

& 



O 



-Posttest 




17 18 19 20 21 22 23 2t* ^5 26 27' 28 29 3;0 31 *32 33 3U 35 36, 37 38 



Number of correct scores 



Figure 3. Frequency distribution of knc?\yledge scores on 
pretests and posttests 



Ifean, rangp, standard deviation, standard error, sk^ess 

and kurtosis for pre and posttestS on total kncwledgp scores are 

■ ' ■ 'i ^ . ■ 

pBported in Table 6. ■ y ' 

. ■ . ■ • t • 

* / ^' Table 6 ^ 

-V ' Statistics For Total Kncwledge Score 

<5 Pretest Posttest 

' Mean .26.98 30.755 

/ Bange -17-37 20-38 

Standard Deviatim 4.05 3.66 

Standard Error »a?2 . .264 

Scewness , . - .068 -i.702 

kjrtosis I - .515 N039 - 



Nbte MaxMm Score = 38 . = 192 



The t test for matched gixnjps was xased to test the significance * 
' between the total knowledge pretest and posttest score;' means . The . . ^ 
t test for matched grotp^,v or^paired t_ test, was iased| since Bach sub- 
ject's^ posttest score'was matched^with her^ own pretest score. The .05 ; 
level of probability was used in^deterraming the significance of the 
test statistics obtained. The probability of Jthe ti statistics at 
.001 level is significant as shewn in Table 7. / 

Table 7 / 

t Test on Ifeans of Pretest and Posttest/Tbtal Knowledge Scores 
• Mean Difference 
'"^ Standard Deviation 

• ' ^» Standard Error > • 

t valtae 

. • Degrees of FreedOTi 

\ 2 - Tail Probability ^^:: • 




Overall, tiiere was significant iiiprovement from pre to posttest 
for the total sample in kncwledge. — ^ ; 

AttLtude Tinu'overpent 

The frequiSncy distxibution of scoires ^j&Dom tai likert-type ' C . 
attitude scales for the total sanple on botiti pre and postfeests is 
presented in Figure 4. "iSiese questions related to attitude toward 
role of discussion leaders and toward planning and facilitating a 
ffcoup discussion on the topic "Coping Wtth Change, Crisis, and liss / 
In Xour LLfe". The possible altpmatiLves were assigned nunbers: ' 
strcxigly disagree - 1, disagree = 2, undecided = 3, agree = 4, and 
strCTigly agree - 5. Each person's sccnre was based on a sumnation 
of their responses to-^^1 ten items. 

Tngnrirmm score waS 50. ^ 

The nDre confident and positive the attitiade rating, the hi^ier the 
score*. 



- The^mean, range,. /standard deviation, standard errorv-skewness 
and kurtosis for pre and pos'tte.st total attitude ratings are' re- 
ported in Table 8. - ^ 

TabliB 8V, , ; 

^"^^^ . ^ . Statistics For Total Attitude ScSre \ \ ^ 

Pretest Posttest 
tfean / 35.47 ^ 37.9a 

Rangp *0 - 50 i 0 - 50 

117 
4^1 



Standard deviation ■- — ' 6.402 6 
Standard Error '.462 



Skewness / ' - 1.581 - 2.2^ 

KLirtosis 6.625 13-,j074 - 



Nbte: . MavnmTm Score of 50 • — - N = 19Z 



56 



70 
68 
66 
6U 
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60 
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56 
5^ 
52 
50 
US 
^6 
i«^ 
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36 
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3^ 
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1«* 
12 
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Figure 4. 



1*0 i\2 I46 1*3 50 . 

Pretest 

~~ Posttest 
Rating score . f 

Frequency distribution of attitiKie ratii(g on 
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Paired t_ tests i^ere again used to test the significance of the" 

difference betwe^ tiie means o^the pre and posttests 4:otal attitude 

ratings. ' T3ie^robability of that statistic at .001 level is sig- ' 

nificant as illustrated in Table 9. 

V_ Table 9 • . 

t Teats on Means of Pretest and Posttest Total Attitude Ratings 



Ifean Difference 


- i.4219 




Standard Deviaticxi 


4.^330 ■ 




Standard Error 


.."312 f 




. tValije 


- -7.75 




Degree of Freedom ' 


191 




2 - Oail Probability 


.000 





The results of these tests indicated there was also a significant 
inyro v e m ent from pre to posttests for tiie total sanple in their 
attitude toward the role of discussion leader and toward planning and , 
facilitating a group discussion on the topic "Coping With Change,' 

Crisis and loss In Your life"'. 

■ ■ ■ - ~ » ' ■ 

/ . Relationship To Treatment 

"Whereas there was significant ^inprovanent noted on knowledge 
scores and attitude ratings from pre to posttests, this section will 
present data to answer the. question: Was this ^nprovement related to 
a particxolar treatment group? The three treatments used were : 

(A) ' View and listen to slide/tape presentation, work through ^ 
, concept lesson, and jjarticipation in groiq^ discussion on 

the role of discussion leader, / " /. . 

(B) View and listen to slide/tape presentation plus work 
"throtagh a concept lesson, and <^ 



(C) View and listen to slide/ tape .presentation cnilj 

. . • • • . . .. 0 ^; .* " • ■ 

Difference in Riowledge 'Gains by Treatment Group 

Table 10 shows the means by each treatment groi^ on the knowledge; 

section of both pre and posttests, and differences between lielneans. 

^ . , ^ Table 10 ^ 

•Difference Between Pre and Posttest Knowledge 
< Scores by Treatment Grotq) \ 





Treatment 




Pretest 
Msans 


Posttest 
Means 


Difference 


A. 


^!Slide/tape- concept 
lesson , and group 
discussion 


67 • . 


28.01 


32.04 ' 


4.03 


B. 


Slide/tape plus 
concept lessons 


62 


26.61 


30.58 


3.97 




Slide/ tape only 


' 63 


26,25 


/ 29r5 ■ 


3.30 



A one-way analysis of variance (ANOVA) was performed dti knowledge 

gain score of siabjects participating in each of the three treatmaits to . 

discover *if the inprovement was associated with a particular | treatment. 

The three treatment groins did not differ, significantly in the extent 

of knowledge gained. This is shown in Table 11. . 

. > Table 11 

ANOVA of Knowledge Inprovement by TireatiQen^t Group \ 



Source 


df 


ss 


mean sqiiare 


F ratio 


Probability 


Between Groins 


2 


20.7710 


10.3855 


1.06 


^ .35 ' 


WLthin' Groups 


189 


1857.1456 ^ 


9.8262 






Total . . 


■ 191 ' 


1877.9167 


9/832 







Differences in Attitude Gains by Treatment Groups 

Table. i2. shows the means by each treatment groi:^) on Jthe attitude 



5'e 



sectixxi of both pre and posttests and the difference between the 



iDeans* 



J • . \ Table 12^ 

Differences Between Pretest and Posttest 

Attitude Scores by TreatEnent Groups 

/ . *t>> 



Treatinent 



'Nonber 



Pretest 



Posttest 
Mean 



Mean 
Difference 



A. Slide/ tape, con- 
cept lesson 6e groiqj 
discussion 

B. Slide/ tape plias 
^ concept lesson 

C. Slide/tape only. 



67 

62 
63 



36.54 



'^.69 
4 35.11 



38.79 

37.73 
37.11 



2.25 

3.03 . 
.2.00 



An F ratio obtained frai^ a coe-way ANC5VA pergojined on die total 
attitude score was also not-^ significant. See T^le\13. f ^ 



Table 13 

ANOVA on Attitude In?>rovemecit by Treatmsnt Group 



Source 

^^ween Groins. 
Within Groins 
Total 



. df Sum of Square Mean Square - F Ratio Probability 

2 , 36.^061 18;1030* .9653 \ -38 
^189 35^.6221 18.755 , 

191 - . 3580.8281 18.748 "V 



Was the inprovement associated mth a particular treatment groi^? 
The restalts of the on^-vay ANOVA^ showed no evidence of ffny statisti- 
cally signifiOfant difference among^^gxpups in iii5>rovema:jt scores, either 
in knowledge or attitudlL- Oie' could still observe thit knowledge 
scores inproved with each additional treatment. However, this did 
not occur with the attitude scores. The differences could havfe 
occurred bv random chance.. Also, the differences within treat - 
ment groins may be great enough as tq offset differencfes among ^ the 
groups. ' _ ~ 
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/ , ^. Ccaipositicxi of Treafanent Groups ^ 

VJas' tJi^conpositicn treatment gcoups similar? 'Rro-wgy- 

tables were cbnstxucted to see if groijps ^if^red substantially in 
f any background variables such "as ag^' educaticnal attainment, nurrber 
of times being a leader . teacher ar^ nixiber of tildes leading groijip 

discussion. Independence of groiro and backgromd variables was 

■ • • ^ \ ^ ' ■ • • ' ^■ 

tested using' the Chi-square statistic. Analysis of-^-^^^le, 14 shews 

tiiat the tfhr ee ^ treatment §rotips did RQt difp^. signifiLcantly in 

amount of school coqpleted, nuni>er of time^' having been a leader 

' teadier or the miijbeir of times having led grou^ discussions. It 

<;|^hcxild be nqted, however, that the amqunt o£ sSiGei^'^boiipleted 

af^roached the le^l of statistical sigciifxcance* tised in the stuidy. _ 

. ' ' , • • • Table -14. • : . - "■ 

^ V ' Relaticjnship of Treadnmt Grcf^^ Composition . ./\^^ 

Characteristics Qii-square . • Significance 

Ag^; ' V 20.90901 . .^'v' a^ . • / .OS .' 



SdiooX. Completed ^'^ '^ . ^ 19.90743 ; . - ' 12 ' .07 



Chi-square 








20.90901 




19.90743 


. . 'V 12- 


■9.38409 


'.I '/ ' ■ 


12:14887 • 


10' 



NuBober^of Times Being * - * ^ Tr 

a Lessor! Leader 9.38409 , ' 6 vl5 

Ninfcer ^of primes Lading 

-Group Discu5siori»* . 12:14887 > 10' .28 V^. 

^ ■ -v'. ' • • ■ ■■ ■^ ^: ^ ^ . • ^ • ■ -v^ * 

~ ' * '. '■ ' '• ^ " '■ '■ ' T"^ 

' ■ * ^ ■ ,- ■ - ■ . i? ■ 

Groi5)s did differ significantly in age. ^ Examination of the. data 
\ revealed th^t Trealiimt' Qroi^) fe. (slide/tiape ..preser\fation p con- > 
/I ciept lesson) was sii^tly * older tiiai^ the .ddierr treatment gr©t|)s: . 

* ' ' Leader. 'Charact^riscirds As^ociajbed With Inprovemait" ■< 

■ . * .. . - - . . ■ ^ . ■ . 

\ - , Did the "Discussion Leader Training ProgKam'' best for 
• certain types of learners? l;iiLtipie j:egressi(*ijWas used to explore^ 
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the relatiGtiship between individual inprov^^ and thfe badcground 
variables, of age, educational attainment, nunbef of times hav/ing been 

a lesson leader and nunib^ of 'times having led groi:?) discussion/ ' ^ 

■■■■ ' ■ . ■ ' ^ V ■ ■'^^^ •■ 

The stepped cjom.niultiple regression analysis entered the Ij^ck- 

gcomd vkriableg in the order of arnount of change accounted, fo^ in y • 
knowledge inyro v ement, ^See Table 15. Seveti percent o'f the varia- ' . 
bility in knowledge gained can be esqplained by the denpgraphic , ' ■■■ 
variables. . Both age and- level of schooling were negatively assoc-^ - 
iated with knowledge gain , Significant correlations were found be- 
tween niniber of times ha\nng bQeri a lesson I^d^:^ 

^detent of knowledge* gain. • ^ * . 

pOs^^mS^-^Tere^^ schooled and))had greater ex- ^; 

^ . ' ■ ■ . ■ 3^ * ■ ■ ■■ . ■ ' . ... " ■ ■• ■ 

. pei!ience in being a lesson leader were "associated with' greater in- 

:r '\:' v^- ■ ■■ .■■ . -V , , ■ • 

creases in thej^^* to scores xdien cbi]5)ared to their higher 

schooled, older, less experienced counterparts. 

None of tiie variability in attituc^ 'i^royenSsnt was explained 
significantly by the* deriDgraphio vailable^^ . 

: ; Tattle 15 },.^ ' - : • ■ » ' 

. Leader Characteristics Asspci^t^d with KiGfi?],edge Inj>tove^ 




Order 



Mndepehaeht 
Variable 



Dependent Variablie ':\:r^ - 
Knowledge Ijiprovement > . ^ 

beta , >^^F Valxae^ . Significance 



• - 1 


Level of ' ' ■°' 7 
',' Schooling , 


..-.341- 




■ .065 ' ' 


2 ,^ 


. -Nunoiber of times 
^ having beeti a " 
lesson leader 


i 

.751 


-5 -697 


i.- . 
.02 




/Age V'- . , . 


^ , - .524' 


.5.628 


.02 ? 
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' Volijiriteers V Reactidhs to 'TUsc^ Leader l^aiiliilg Program" 

tesjx^e frequencies of .volmteer leaders to a rating scale 
on the 'Discussion' Leadler JCraining Program" are presented in Table 



16.-^ Bacfi of Jthe program conpDnent average ratiiigs are shown in 
T^le 17. While on fi^ average, each of the three coipcnents 
the 'T)iscus'sic3h^^ TrairrLng';\^ received "good" (3 .03 ^ 
3.4 and 3.4 on a 5.0 scale) ratings, the overall rating of the 
'liiscussion Leader Traiiung Program" was 3.9 on a 5.0 scale. 

■• • / • . ' Table-16 v ":.\, 

: '"liisaj© 



PtXDgram Aspect 




B^qu^cy of Rating Selectibn 
^Excel- Good Fair . Pooij " No 



ior 



^t 



a. The overall . teacher 
training segiient of leader 



cable \ 



Nc5 

Re- > 
spcsnse 



b. The Slide/^pe presen- 
tatio?i "You're Hie qiiLding 
link'' -■ ' - /- -S:: 

1. . audio quality ° . 

" 2. -^1^ quality . 
3.' conterA.. 
4; overall Y , 
\i\Q:ihcept lesson ; • ^ 

d . Hie helpfulness of ^ 
the groi;p discussions ' 

* ; ■ : / "N ^ 192 ^ ^ 



.AO 



112 



31 





■ X - 






23 


93. 




5 


25 


^ ■ 8^ 


72 




20 


V- 85 


■ 70 • 


10 


22 




62 


7 


,3 


N. 34 


66 • 


18 


7 


23 


' 32 


3 



>'l 




5 
7 

14 
4 
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■ Table.17 . 

Mean Eatings on the "Discussion 
Leader Training Program" 





Program Aspect 

'. -■' ' . • ' ' ■ ' 


^ Mean Score 


a. 


The owrall teacher-training • 
segpasnt of leader training 


■ ■ ' 3.9- - ■ , . , 


b. 


The slide/ tape "presentation 
"You're The Guiding link" 


\ ' ■ ' ' ■ .'■ • 




1. Audio qtxality ^ 


■ 3.6 




2. Visxjai qmlity 

3. Content-^— 


: 3,4 . ■ . :'• • ^ 




4. Ovi^alil ^ ^ 


, ■ ■ . 3f:-4 ; : 


• 


Contait lesion r"^- 


. 3.03 


d: 


Group dLscussion « 





- Note; Mean score based on^ 5=superior; A^cellent; 3*good; 2=faix;:^l=pc?or 

The tine^Uocation for this leader training was sixty minutes 
spent , on subject matter acquisition and sixty tmnutes on preparing \ 
for tiie discussion leader role. This represents a deviation 

the usual Hennepin County practice of speeding ablest all the time ■ 
on siibject maj^ter acquisition.^ Subjects were asked in thg posttest ^ 
to rate .their feelings with regard ta time spent on . subject matter • ; ■ 

(Copi;ig mth Change , Crisis aijik Loss, In. Your life) , ^d time\spent 
" on preparing for the leader ; teacher role. Table 18 sumnerizes their 



reponses. 

Most volunteer leaders felt "just enough" time was speot.i^i. diis 



leader* training 'oh subject natter "gresentatim md 
the role of leader. ^ ' 

A multiple regression analysis was done to test the relation of 
^^badcground characteristics and the volunteer leaders' feelings about 



the aiBdmt^^^^^s^ent ^ on tiie two aceas . There was little relation- 
B^p b^tweeh'itiie "v^^ and the san^Jle' s character- 

IstLcs a$ evidenced W resiilts: of nuLti|Ji^^regre^sions.; Nunber. qf 
tines having previously led disct:issions -explain percent 

of the variability in response • ^fc) background variables signi^irv-;^^ ;^ 
cantly accounted for variation in response to amount of tiine spent , 
on preparing for discussion leader role. , 

'Table 18 . \ ' 

Volunteers Response To Time Expenditure ' 
At The Leader Training 1^ . >j 







Nunber of People 


Selecting Response 




Test Item 


Too much Just enoiagh 


Too little No response 


Meal • 


Feeling about amount 
of subject matter 
presented at this 
leader training ' > 


6 


16d 


24 2^ 


1.88 


Feeling: about amount 
of time spent on 
helpii^ prepare for 
role' of discussion 
leader 


14 

-^4- 


- f 

/ 160 


17 ^1 

■ > ■■ 


1.9 



Note. : msan score based On 3^oo inuch; 2=just enoiagh; l=to9 little. 

. ■ ■ •■ ■ . ■ ^ ■■ .■ * . ' ■ •. ■ ■' ' 

, , ULscussion . 
Four questions were investigated to deteraime the effectiveness 
of th^ •'Discussicn Leader Training Prograiii''. ' Each qviest ion will be 
discussed in terms of the findings. 

■ * Did leaders increase knowledge scores and attitude ratings 

• after participating in the "Discussion Leader Training Program? 
"Overall, leaders signifLc^tly increased,both their knowledge score's 



and attifcude rates after participating in the.'progran. 
, : WlxLd:it of .^the three conponents of the 'Discussion Leader " 

Training; Prograim" vas associated with the greatest increases 

in knowledge and atti 
The results of the one way MOVA showed no evidence of any statis- 
tically sigiificant difference ampmt treatiimt groins oil i^ 

ment, either in knowledge or^attitude. The addition of the ccxicept 

■ . • , ■ .'V. ■■■■ y -y 'V . • ■ ■- ^ ■ ' ■ 

lesson and groiqp disdissi^^^ the role of discussion leader did not 

. add sigpificantly to knowledge of or attitude toward discussion leader-;!' 

^^^sl^p. -"^Qne niLght .conclxide tlffeil: ito show only the slide/tape or, as 

was pointed ^t earlifer/in this; copter, the differences within the ^ 

treatEoent gnxps may be great enough to offset differences ^nong the 

groips. These fLndings may be interpreted, in light of ^ the tiine; ^ 

cc^traints inposed by t^^ ^ , 

Hie literature supports' groi^ discussion^s an effective tech- 

education; it also pot^ out that groi^ 

discOission is tirae consumirg. It is dubious -if Ithe ten iniautes 

: alloeat^4;\v^s sii^ to develop the^^groip disctassiori and planning 

' conponent of the "lUscussion Leader Training Program". 

lUd the, program work better for different learners — in ' 

terms of anptint of experience as a !feesson leader, amomt of 

'\ \ .' ■ ^ 
e^qperience as ^ discussion leader/ age and level of educa- 

tioxal attainment? 

The sanple of 192 women ranged in age frcm "2,5^tE^ to "over 

65". kihety seven percent were high school graduates ; fifty eight 

percent conpleted some post-secondary education. Over eighty percent 




of the sanple had served as^lmteer teachers at least once before " 
attending this leader^training in^eting; .eighteen percent were first 
tinB lesso^ leaders^ T^^elve percent of those attending the study's 
leader training had never led a groi:p disciission. Nearly forty 
percent r|^led leading one to five disciissions. Over twel^fe per- 
cent were oq)eriehced discussion leaders, having lead 28^ or more dis- 
cussions. 

. . X ' V ; ■ rr;, ■ / ■ 

: The n^del prpfile of this stucfy's partic^ant is a female 
36-45 years of age/ a hi^ school graduate haviliff some post-secort^aryj^ 
e(fe}cation, 'ttho pr-eviously sei^d' as a lesson leader and vdio previously ,^ 

led a group discussion. - ; , ^ /'^^^"'y^ ' ' 

Using multiple regression an^ explore" relationship 

between individual inprQvefimt and background variables , it was found 
that persons who were younger , less schooled and had greater ex- 
E^perience in being a lesson leader were associated with greater increases, 
in knowledge scores Txhen ccaipared tq their higher sc^K?leji^ ' older , 
less e^q^erienced counterparts TMs generalization shoi^jd^ 
with caution because only seven percent ^of jthe variabilitr^ & kiSsr-J? 
ledge responsj^s was explained by tiie background variables/ None 
of the variability in^ attitude was explained ^sigiif i^^antly by^ the ^ 
demographic variables. , . 

Having such a heterogeneotos clientele makes p^gograntnilig and 
training challenging. Volunteers bring with them different tlevfels^ 
of leadership experience and different levels of siibject matter ex- 
perti^e. For exanple, in this study one participant w^ a fijneral 
director, another was in ch^ge of bereavement support ^oi:5)s for a 



Tuajor metropoUtan hospital, -while others expressed they couldn't 
thiric of any change, crisis or loss situations that had occurred in 
their. Qr their ■fand.lys ' lives. . ' 

^Whereas one m^t assme that first tin^ leader-teachers would 
show greatest iinproveitoit in knowledge socres and attitude ratings 
by participating in the "Discussion Leader Tmining Program'^t!: 
findings in this study do not support this assumption. 

Volunteer trainers should 'not npimniz the possible benefits' of 
training experienced^ leaders m tiie^sunption "th^y already^ow ' ^ • 
all". Nor sl^d exfirienced -"ieaders: be excuse^ from participating 
in' training. ExperiQiced leackrs W 

aiiquired inappropriate behaviors ,i or may have leai£cOntext 

^ specific skills.% In speculating that there inL'^t be some- skill and 
ateitude tr^'^r, c£lyL^ts a:iso .assume that there jraoiLd ^st a ; 
significa^elationship between the mjr^er of tiffi^' leader hid 
been a l^son leader and discussion leader and increases in know- 
ledgerSid attitude,s scores.^ However, no 7 significant relationship - 

found between .increase in\ttitud^ycores gnd|iumber^,-of tim^ one ; 
has been a le^^ and discussion leadeJ aid no ^fi^t relationship 

: vas fouria>etween^increase;dn knawledge\cores and nur#tf k 'times ^e 
ha^.been a discussioJi leader. The volunteer trainer, based on these 
results, tnay view eSi training opportunity as unique. ' ■ 

; How did- the l^der rate the .^ycussion L ead^ Training ■ 
Program"-' terms of technical quali ty 'and hejlpfulness? 

■ Each ol the three ccraponents of the "Discussidn Leader Tr^Sing 
Program" were jrated good on a five point ' seal? firon superioi^ t^ . 



poor. Over^i,^6 total program averaged nearly excellent ratings. 
Total mlieu/ or the total experienc^, rated sli^tly hi^er tiian 
the itidiATiddal parts. TbB sJLidS/tape j^sfentation ank group dis- • 
cussion received the sane nean ratings (mean 3.4 with 5 being superior) 
The' concept; lesson was also rated-gpod,, but had a sli^tly Icwer 

/mean (3.0). > 

• The higher ratings on the slide/tape presentation and group 
Oiscussion nay be related to participants' ^eater famLliarity with . 
these techniques ,>and/pr participants finding them more st^ating 
and ncre directly related to their volmteer task than the concgpt ' 



lessbn. 



, Mthough this study represented! a deviation frcm the .usual 
Hennepin County leader training meeting procedure, eighty-three per- 
cent^ of the volunteers felt "^uist enou^" time ^ spent on subject^ 
inatter presentation and on i^rep^g for thejble of discussion ^ ^ • 



leader. 



. iUrramately 4n p^cent of the .respondants felt "too^'little" 
•subject matt^ and -discussion leadership\d^ormatiOn was presented. 
Mlh^eas ^Vibgram developer may fe^l^^^-was- a limtation, the ^ 
majority of volunteers.^ this stiidy did not,^ Perhaps the vblun-- ' 
t^s had ^ctations.as to what can be realistically accomplished i 
in a ttiro-hourl Gaining period or as to ; the amDtff(t of tiioe they were 
mlling to devote to training. Th^ there are those who never feel . 
there 'i^ enough tine for anything. Si^7^ percent rated "t<^ much". . 
tlsi^ was spent on preparing for the role o& disciission le^r. One . 
ndrfit speculate if those ^s^tofidants. are leaders^who have^erved as 

■ r ... '■ ' ■ *■ ■ • ^p. . '■■ . 



aldiscrussi<6 leader "21 times or more". IMa was not supported by 
dif mLtiple regression analyzing the relationship between individ- 
ual respcxises and leaders' badcgromd vari^les. 

Based on the data, tiie "Discussion Leader Training Program" Wcfe/ 
effective in-incredsing participants' knowledge of and attitude 
toward the role of discussion lead^. In terms of .the program's 
technical quality and helpfulness, the stibjects rated the program 
sis "excellent". ^ • . 

\ When interpreting the findings, onef shotxLd recognize the 
following violation^ of independence of individual response : 

- that:, people in this study were not selected randamly|^from . 
populat^joti > r ' U \ 

- that y^p^le don't act independently within a class j v ' 

- and that inference about nethods are being nfede f or only , , 
. one teacher, ^ » 



. ' CHAPTER' FTVE" , - . 

Stffimary of the Problem 
One of the ijniqu^ Anerican aspects of adult education 'is the 
.widespre^ use of volmteers. Because of the itiportant contribu- - 
ticms volmteers ha:ve iqade and can'inake, adult educators have' long 
been cmcerA^d with the probleiys of selecting aid training leaders 



'for tiie nH^y informal . grpi:?)ings throu^ which a great deal of 
adult education, is carried on. The Ag^cultural Extension' Service 

is one adult education organization that relies on more' than a ... • 

• _ . <^ , ^ , • '• . 

mLllibn persons who, each year, -act^ as lay leaders in groups and 1" ' 

' ' *- " '7 " ' ' " " * " • ■ " ■' ' ■ • ' 

fijr the projeptsArelated to them, - Since the.'existei^e and effective 

ness pf agenci^. sxich as the EbctoisiOT Service dep^i^ on.-the 

-effectivEhess df its" volmteers, \.it seen^ .imperative to stftady the 

'■ process of volAiteea: training and/tO|evaltiate methods or conbin.-" 

ation of techniques which contributjapftQ volunteer effectiveness. 

/ ifie si^ficance of this stud/. is to .address .the practical .- 

7 concern ^of iiipravin^'^lmteer :ie^der effectiveness. On^, theo-^-- 

retical lev^l',^ i^ cari' contribute to an mderstanding of the leader 

txaining proG&s'^and provide i^ a 'conbinatipn of method^^ 

ologies 'f^. trainp^^^licitelrs in,distrussipn .leaderstiig^ 

i ' ^ ' ' Review^ of Liter^ -cgi 

"■^ ^ A x^Le*! liteir^tuite was- conducted related to « study 
aid -th^^ effectiveness', training volmteers m peer teaching ^nd . 

,;■ •/■.( . 70 ■ . ■• .: 




7 



1 ' . ' ■ . » , ^ . . ■ ' ■ ■ ^ 71 '. • 

research and theory onj teachiiigjadults . Study groups have histor- ^ 
ically be^ a part of .U.S. adult education. Me9ibe3;shiR character- ; 

l^tics have primrily been -the focus of investsigations of study • ^ 

^ ' . ' ' ' . j ■ ' ' . '' * ■ ' . ■ , ^ * ■ 

grot5>s. ^toble. evalxjatioris'on the effectiveness Chf stu^H^rovps in 

fostering adult learning have been positive, ^the reported studies j 

have been linited wifMa Extension Service to 

those vAiere the nKidiod-denpns^^ l^H±ni<T^fi of group instructipn--^ 

has been tised. ^ - ' ^ ^/ . " 



V y ' ^ Faculty for- inforinal stu(fy groT5)s We. list adult volm^^ ( 
' / teers trained as peer teachers. Research on adult peer teaching ^ 
is ''also lijiited;'Tiuch, o ^haz has bee^* reporj^ is descpi*tiv^. ^ - 
.Learning theorists and researdiel?&^generall/^ of 



aui^-viaual aidB, concept learning and gjcovp disod^sion as teadi- 
' .ing devices ^-^^hey do not see any erne device as an jdnd/^bup rathi^ 
a way to optimize the learning process. A iruLtimedia approach, 
to several of the learners senses, enhances, learning. 
ALthoudi the literature adequately co\7ers^the investigations of 




^.^ooany- aspects of-^tea^ 




i fespect to instructional* ne^ foir gaining adult voir 

mp^f peer t^chdrs: 'in?-*#scus.sid^ lead^l^;p> - , ^ 




Pf^m ar^iy^is^f the\pr<^blCT a^^ ^review of research, a 
.'^aEscus^xm Leader .Trainiijg: by the investl— 

tor.- Consist?Mg o£^tJiree cocqxjnents, the 'TUscussion Leader Train- 



irtg Program'' incliided a.' slide/tape presentation, a concept^ lesson , 
ahd,gtxk5) .^scussibn. The-^*slide/J:ape presentation ''You're "Ihe 
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Guiding liiik - t^^rm'Tig Link^ II"; introduces the concept discussion* 

s^^'"" (- r y ■ '. ^ ' " ' --.^ • •' - 

' leader and cofvers discussion leading procedures and problems. A 

^ " concept lesson defines attributes of the concept discussion fecil-,. ^ ^ 

• ; ' ' ■ •■ 

'itapor and, provides experiences in concept discrindnation and gerir . * 
eraSjizktion. 11^ grox:p discussion conponent. provides an jopportufiity 
. . for the leaders to plan ,a lesion for theix local groi:qg^ meeting^. - 

' / ^ V ■. ' /^^^ :^ ' ' ' 

' Hii^. study was^ concerned with the" evaluatzion.of the, effecr- \: 
^tiveness oi tie ^T>i^cusfei.on Leade^ Tta^^ To detenjlne V.* ' 

its ef^ctiveriess, four^iofistions were investigated. in this eval- 
"liation. Thes'e were: ' . i-. / ^ y 

1. Did' voXmteer leaders increase knowledge scores and ^ * ; ^ ' ^ ' 
attitude ratings* aft^r participating in the "JiLScbssion^ 

r ^jfc^ning Program*'? , • i^i^-^ ^ ' , . 

2. iidi of the three qorax>oehts .of '^diacus^ion Leader 
"foaining -Ingram" was associarM.witii the greatesjt in-v 

/crease in k^ledge* a^ ' ^ >^ • ^ 

' 3. Did 1^^ prog^m vjork better for differjgnt le&tiers -7 . . \ 

■ ■ yz ' . ■ ■ • ^ 7 " ' 

in; terms of am3unt^. (^f experience^ as^ a leader., 
experience as a dis^fussim^leackr^age- an level of/ 



V. 



/educational attainment? , ' • ■ 



% ^favrSprimrp. a disdus*slDn"ieacler .>aee ana levei or^ » • 

^. •-Jo&^-'did the iekciers i:^e the •TJLsojssiOT- Leader 'Trairiiiig',- 
. Program" in t^ms of te^d±xLcal / 



^/A qtjasi^ ^pei ^ngrttair: desj^gyTusihg non-equivalent treatmenf • ^. ■ * 

groiflJsCwasSis stxady/s isi|ji/ , T^^^ 

p&n Comty, iknnesotaV adijltXwdnen who r^ceivld trainiAgas dis- • ' f 

- • . \> \- . ■■ • .■ ■ • ^ . • ' / .1 sV:-.. 
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( ' cussion' leade^^ f6r-liiat cjjt^ty 's 1979 Novenijer Extension Hoitiej^ake^ 



stiic^ topic "CopJng WLfh Change Crisis 

•Three treatment groups were) devised, -ill leadets were pretpst^ 

•*■•■. ■ ■ - ,. ■ . ■ 

•before participating in the '.'iDiscussion Leader Training Program' . 



and Loss ^^i^i'-lfour la 



" Ml, leaders reaeived th^xcnplete program, but txjstte^tdii^ 

i - \- . • • • , . "^ V ■•' - ' \ r 

depending c3h ^eatment group, tteatment Grovp A was posttested 
,\ after the 'con|)letp treataient se^i^, the sli^/ tape.' pr'esenfeafeion,>. ■'..^ 

working through the concept l€^gn and participating- in ^dup,' 6£sr -f^-;' 

' ' " ■ " ■ ' I ' • i ' ^ < ' ' / '• 

cu^sictl.^ Treatment Groi:5).B participaits were^stt^'sted after v,,^^- 

* , ' ' v • . ■•/'^/ . ' '• ' ■ 

• seeing th^;slide/tape*4>i^esentatiq^,and;i>^^ 
^ lesson and drouf) C was pbstte'sted after seeing the slide/tape pre-- ; 

sentatidn oily. * . > ' i' '.i. • ' ,. "-n 

^ ''The e-vali^^dn instrtment involved" a pretest and posttest,^' , 
' . j)es£^ed'3rid adr^mistered by tiid^vestigator,;. they, were constructed 



to" gather datk''conce!rning, sxjbjects'^ knowle(^^ of ^and attitude to- ^ 



di'saissipn* leadership, subject^denogr^pM^^ thardcteristacs , 
^and /siibi ects Ta£ing of the tschpiical.. ,asp4cB^d.help$ulriess of 
t±e '"DiscussiOT l^^ One hmdred ninet^^ - -/ . 



}I)retests and posttest^ v^rej secured..^ ' , < , / ; 

^ Dat^ \ft/ere statistically ^ analyzed f or'^ frequ&iiy^ dLstrlbuti^rf , 



msans .'and -standard de-viations N^aired t tests, one-way' ^lysis 
of. vari^cfe , , multiple regressidi^ aid Chi sqxaare W6re/tfests_§lso_ 
'tiseTtg^^lyze tHe)^t3 ^4v.. Y - " ' - ^' 




■ ^ I^ndin^s and 'Conclljsidns 



' ' ^Tlie^^ta from- t|as sttjdy e^ontributed^p ^tie-md^C^iding 
' ■ of\i!plt±iteer-'d^acteris'ti^for one^Exten^pi IfenieiiH^cer leader-y 
_txaimi|g Eaeetingf ' ' ^- ' .. • 




........ , , 
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The resiiLts of a one-way ANOVA showed no evidence of any 
Statistically significance among treatment grdups in improvement 
scores - either in knowledge or attitude. could observe, however , • 
differences among the means of the treatment grdu^is. Ihe difference 
witiiin treatment groups may. be great -enou^ to offset difference 
among the groups. ^ " ' . 

Did the ^progyan vork bbtter foig different learners? 

Mjltiple. regression analysis showed ^Li^^^ relationship be- ' 
tween iiidiyidual inproyement and the backg^pm^yariables of age , • 
educational attainment, rairi^r of times having be6a,-^^ lesson leader 



and'nikiber of times having led ^ group discussion. .Seven percent 

• • • ^ ■* ^ - . ■ :■■ ■ : ■ : . 

of the variability in^ knowledge scores showed that persons ^i4io>were ' ' '. ■■ 

yom^X,* less schooled/and ha4 gr^ter'^esq^erience in being a lesson 

^ leader v;ere associated with greater iiiicreases in knowledge scores, ' 

'.^ •• . ' ^ ■ • . , ■ . ■ ■ 

■vdien con??.ared to their older hi^er level schooled, less experienced 

' counterparts I . • \ ^ ; * * 

■ • / ^ ■ [.f^, _ . ^ y:,^-: ■ ■> . ■ , 

Hew did the lead's rate^ ^ 

Itograirf' in^terins of^chhical qtjality' and helpfiilness? ^ ^^.^^^ 

, .Ch^all , the total "biscussion' Leader 'Ttaining Program" 'averaged 

J nearly .excellent ratings on^a sdale of si:peirior, excellent, gpod,, 

'■^'t '- . fair and poor. ;Jlach 6f the three cor^onents of Ae^p^ 

rated "gpod". The slide/tape presentation and group discussion, re- 

4sived the same mean ratings (mean 3. 4^ with 5 = stperior) . The' ccni- 

cept ;]^sson.was also rat$d ^d/ but had a sli^tl^ lower rseari (3:0)' ; 

tfefloi the Mother -twor components > Eidity-thrree percfent of , tfife parti- 
' cipants f elt sV^t^^ enfeu^f' time was spe^^ : * 
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entatLon and. on preparing for the role of discussion leader . 



. ^ " <. ' Implications " ^ ^ • 

• the findings- of this stucfy have= a nunfeer of iiiplicatipns\for 

i Vr^prin T gf-rfl^nrg , trainers of adult educators, teachers of volunteers 
and 'program ^i^ers . Administrators of adult education programs . 
after re\7iewii% this study, have a basis for placing a hi^r 
priority on leader training meetings as a vehicle for personal 
deyelopnent of clientele . and for reaching and teaching large groups 

■ of clientele . Volunteers as adult peer teachers are a resource that 
has jtist begun to be tapped and. that holds great potential^or the , 

futvire development of adiiLt education. In li^t of tMs potential, 

■ - ■ ■ • - ^ ' ■ 

jgjie allocation of increased resources by administrators would be 

jijstified to continue dev^pping and. evaltiat'ing peer teaching models 
- and support materials. ^ 
^ For those involved in* the education of adult educators "vdio 
wrk Vith volmteers / . thiB .fbllow^ recoOTimdatioals aire made based 



lori tms-*study : 



'i ' 



Instill in the adult Educators an appreciation for volm- 
^/teers' needs and abilities. ^ ' 



^ : - l,^^^^ and in-ser\?i(;e; ^ encourage- adult educa- 

^ 0 >tdrs to know and apply adult t^i^^ theory to 

. ' - Use the ' Discus sion Leacfer Ttainiing Program" to . train adult 
' ' echicSitors ih disa;issioh lead^ 

■ ■flDdel.^^ - ' I: / ^- ■ 

- " -, Of fer. traimng^ m how; to. use the "Program"' and encourage ' . o , 
, . Vits me in local training prdgrams , , . 

' ■. ■.■ < ' • ' ■ . " ■ ■ ■ ■ • ■ . 

: . .-Toiiit out that the. '*Rx>^am!l' has been effective in increasing 
participating knawledge krid attitude .toward the role of dis-^ 
' t : •/ cussidh leadership but ;is riot seen applicable to trairgpg/ . 
, ; . peer teachers, in topics t^ii^ . ^ 



Biis study's result showed that in a short period of time vAien 

. ■ . ■/ • ? 

information is dire^^y targeted to help volmteers carry out the 
assigpnmt ^whid^ assumed as a ^volunteer ^ vplunteers sig- 

nificantly increase their knowledge of and attitude tovterd the task. 
These resiiLts should encourage teachers of vo].unteei;s in their ef- 
forts of volunteer training. The data related to volunteer charac- 
teristics give guidance to developing volunteer training programs.. - 
A keen awareness of the population base include age, educational 
attaument and leadership exp^Leace is invaluable to ...the", ackilt 
educator in prdgranraing/ training and developing materials. . 

ed on this study, volunteer trainers should not asstqfe that 
experiebce4 leaders do not need traming. It may bevthe caSe \diile > 
they are experienced, .they - h^ve never acqtn^ed a t^sicioicwledge 

base. and have learned from 'Atrial and error", ^r'^tiiey may have to 

■ . d» ■ ^ ■ . » . 

'\in3,earn-' previously acquired' behaviors; or they may have to learn . \ 

cOTfcext specific skLlls. r ' 

While, little relatic^pship was found in this study between in- 
crease in knowledge and attitude scores and nunber of times one has. ^ ^ - 
been a lesson leader, the trainer of volunteers niL^t \aew each ' 
training opporttiiity as unique. Ebqjferienced lesson leaders may 

^ indeed l^avej attended * Ifeader training neetings on other s tucfy topics , / 
and'^may be experienced in peer teaching techniques other than dxs- . ^ 

•v'eussibfi *(i.e. "method - demonstration)'^'; This being the case, volm-" .; \ • 

* teer J. trainers 'sh&iild?.not ass\me the skills involved in those teaching ^ 

' ' V ■ • ," •:■ . ■ ¥ ■ , . ■ ' , ■ ■. . * ' ^ 

situations^ $re transferred to leading a group discussion. > , 

■.fV'". .V'^ •/ '■ ^. .'. : ; -. " 

. ^^VLtihdu^ 'lUsoission Leader OJrai^ v 

• ' ' ^- ': ;'^-''':?v'-: -'^ ■ ^. • *■ ■ 
cotitdu^d^^wS^^^ the program, th^ must be 



■v. 
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^active in several ways.^ The volunteer tn;ainer: • 

- mist be connltted to 'the concept o£ adult peer teaching and 
the valvie of trraimiig adults for this task. 

' ' - shoTjld conwy ei>thxisxasm i^^ ^ " 

- . should have knowledge and. gkili in discussion leadership ' , 
to model l±ue e>q)ected behaviors during the stjbject roatter ' - ; 
^ / ' - ' Inresentatidn part of the leader training 

" • have knowledge and skill lasxng the "Difcussi^jn Leader v 
Trkixiing.Progtam''" . 

■ / ■ .. ' - ; '.-.-^ ■ • ' ■■ f>'. ^ ■ •■ 

. - h^ve the necesSary equipment and material » to cond^t the ^ 
• ' program and be able .to dperate all smDothlj^^ as^not to"'' 

detract from' the contait and' process, and^^^^ 

'■ *' ' • * . ' ■ . . *^ . ' - - • - 

^ -/be flexible to adapt the program to volunteers ' needs > 
^ ' ^* • .ahd^background. ^ ^ .. ^ 

V lb fully develop tiie potentiaTof •the •T)iscussiori>'I^ Training 

Program", a tr^Aeir of volunteers might hold a ;leadei: training • / 

^ neeting On the topic of adult p^r teach^Jcc^^ ' 

^ . * Mothers Learn) . In the Ebcbeiasion Hcxi^makir Sett^ would ^ , 

. - provide a 'two-hour tiriB slot for traMing^for" teacher traini^ ; 

rather tten^ bne. It would also be a 'method for informing the Stud/ . 
■ • • . y . ' 

* . " m^ership of the role aid skilly' of ^ group discussidrV^l^der; 

jf: * V ^ ^ volunteer , leaders as teachers. It also be applicable tO trai^pjig 
volun\:eers vAio serve, in other leaderslkp capacities. For exafapl^/--,.^'^ 
" it nay de part of m Ex^ Council meeting - so that^S^tfeft^ 

' " sion libmemaker organization leaders may increase their kn£p^^ 

of discussion: leadership as well a^ increase JJieir iMderstanding of 
' . * tiie'' expectations of the leadter-teachers role.. > . > , • 

^^V .• - • ^ "r 
. Traiiiets of "volmteers mu^ 

; . ./a person's^ability tfo d^^^ .Iri this ' .-^ J 



. If 



stixfy leaders, on the avi^rage., left the training meetings with a 
knowledge of and positive attittide toward discussion leadership. 
Ifawever, they inay lack tiie motivation for the assignment* as the task^ 
app roaches, Volmteer^ trainers mi^t explore ongoing training and 
.providing traiiting f ollow-ip sxjpport for the leaders or explore 
e^tabiishihg a: network between leaders . To pr^te continuing per- , 
SOTial/stimulatiton ,to the volunteers /trainers should encoiirage the 
jss^nptiqn 'of l^ership xol^'lpy the leaders outside of their organ- 
izatibn. For exan?)le/ Cbunty iSttm^ cotiLd encourage -leader ^ . . 

teachers to assijme leadership roles diitside .of^the.Ex^ Hoina- ° 

mater Groups. V " - . 

Pinaliy, voliinteer training " is usiaally^ seen as. an eflsnt Spon- 

' ^ ■ ' * ' ' ■ ■ " * * y ■ ■ ' ' ■ 

Isored by.one organization. . ^ 

'Xraiilipg^houl^be planned, conducted and evaluated interorganxza- 

tion^^ to utilize all the -possilple resqcccces. Also it should) be 

seeif^in^the content o:^ a;, groijp process andi: of team/relationships." ' 

Th^ format vhiphr conposed^^^^ 'T;|iscussion ^der Training Pro- 



gram" may be advocated to other prpgram developer^ . : A slide/ tape ■ ^ 
presentation that- is i^-T^e^,Lviayally^^^ auditorily stimulating 
and narrated in th^ ?fi^ 'pet^ leader 
teacher did^ouse t£e rintere^- d 

notions oi^^di^ci^siori lieaderehip . . Art %ork \7e^s used to prevent its'* 



\ 



oiitdating. ~The :concept>|^son, ^le rated "gpod" by the^le^j^^rs, > . 
less' appealing ,tlian dte two pther %l(poneqf . Once a traifung ' 
'^model such as the 'T)isctissidh Lead^^^ ^ 
^a-petix)d of years ^ the use .of concept lessons nay ^.fs|^^ - - - ^ 
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At this point, -the concept lesson may be dropped 'and the discussion/ 
•planniiig practiLc^ tinB increased. E\7en ^.thout the dropping of the 
COTcept 'Wesson, ^ the practidl^ discussion planning time should be 
increased. ' 

The clientele for ^which the mterial^ are desig^ed should ,be 
involved in the. planning. "In this case volunteers, volunteer 
trainers and'liipse involved in the supervision of) volunteer trainers^ 



acted ^.design, consultants,^ and probably contributed to its^ 
success in"neeting the needs for vMch it was developed. 



\^ , Inplications for Rirther Research . - 

\ The finding ofr this stutty suggest, eith^;^ tiieir result 
or gaps i^^^ie data, the following further researcfi: 
^ - Rep'^ic^^.the study using^an evaluator \ho is not the program I 

' ' V • develc^)^' atid inpld^entor^to investigate if either or both 

/' Jwere operating '^"teaching ^or the test or the social desir-; ^ 

ability problem. Also as^^^^rd against. ^ifet^st sensiti- 
^ zatim, an alternate form^^^could be used for the posttest. 

- Since this investigator-^tp^^^ ^art^cular teaching' 
^style/ replication using a^^^erent volunteer trainer would 
verify if the"^ inferences made in this^udy af^. valid. . 

- Repeat the study statewide -and/or .iri other, counties/jto contri- 
bute .to the loiowlege of hornDgenity^pf ^fiiidi^ ' 
of* the study Vs design (p^rtidilarly^^fehdse^ sit^ with , 
oth^ tiian siibik'^^a^ ' y ^ « ^ ^ , 

^ ; :^ ' . . -^Researdi the>J^dtiveness o^ Leaikr Trairrmg 



■J 



i .Program" beyond tt^ Extension HomemaKer j^obps smd feeypnd theC^ 
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study group structure. What are the advantages/disadvan- 
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^ tages of cpncentrating tlie training efforts with "open aud- 

iences", or witii volunteers frcm other agencies? 
1 — The* d^estigator strongly encxjurages investigation of be- . 
; ( havior outcomes o£ volunteers after participating in the ^ 
'TDiscussion Leader Training* Program". What kinds of group 
discussions do trained leaders hold? Ifcw would these compare 
, with leaders, vAio are not trained? How ii|lch do groi:p maibers 
. learn and retain? ' . . • 



- Investigate the volunteer trainer's attitude toward leader 
• trailing and the way leader training is viewed by the* volun- * 
' 'teers. . . and the effecti'\^eness of the^ "Discussion Leader 
■^S-^'" Itaining Progj^". A related stuiy would be to investigate ^ 
the ^relationship between the volunteer trainer ' s c^kill in 

: • • : . 

leading group discussion and the effectiveness of the "Dis- 

- \ ^'^ : , . . ; , • 

^* cussion Leader Training Program". ^ ^ - ' . ' * . 

, ■ . • . . . « I . . ^ . , 

-;^Look at the issue of identifying, recruiting, ^electing - 
. - volunteer peeir teachers.. Should any.volt^it^ be i±ained^ 

as a discussion leader? ' What would be the advantages * and* 

. ■■ • - \ " ■ ■ ~ ■ - ■ . • ' ■ 

; di5*3dvantages of identifying and intensely trainihg a "core" 
-of discussUon leaders to' leadNthe stucfy grotp \^en the s 
topic iSd appropriately tau^t bys^grox:ip discussion? : H^-raacB 
of this self-select^jjn is already going on? 

• ' - Cont'inue research on-relati'\^.effeci:ivenes§^an<4 ^^^^ 
/ ■ delivery systems in adult education*, particularly -in teritis 

* of codbining nBthod^^ and the b^4?r of iiisthodo^c^ifes ^ 




4; 
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^^y * - Eeseardi if different Inraining techniques are more -effec- 

tive for different leadership or learrpiig s^les. 

Havelock and Has/elock (1973) discuss that there must be a. ' 

' climate of "institutional ^readiness" for a change ag^t to sticceed. 
*■ ' . . t> 

It- would be worthwhile to investigate the "study ^groi^ ' readiness" 

<or group mernber expectatiais of the leader teachers. There may 

be a dicotora/ Jbetween the leader* trained to ask questicxis and eHcit - 

: H information from the menibers, and the menbers expecting a lecture 

and^not being willing to participate in the discussion. While it 

may^be iicportant to train the leader, it may be equally iiip6rtaiTtr-r^ 

to educate the study groiq) menbership. . ' : , 

This program and its evaluation is a modest contribution to 

•tiraining dLseussion leaders; more elaborate ^search- would contribute*. 

to a^theoretijdal framework andVould^add to the "Program's" sophis-^, 

ticatiori. For example, if those with less than average -education ' v^.. 

desire, straxg, directive leadership by the group discpssi^on leader 

/viiile the letter -educated resaited a leader dominates the gfc^^,^- 

it would be 'interesting to test this finding arid e2q)lore its im^^ 



/ 



plication and application to training leader volunteers in discussion 
leadership/^ . - ^ ^ . . , ^ ' • ^ - ^ 

A unique -American contributioi to adult education *is the lose 
' ■ 'h of voluciteers. ^^^is^^^pnjdy proyides',ievidaice that volunteers bdie-,./. . 
X - fit fjX)Dj cJontint^^ fVolmteer;.ccntiriuing qjiucatiqn ' 

, <• . pmgf-ams their developamt and. ev;^mtion " . 

♦ ,; V. * .,eaparainaticp to help mBet the .voluhteJ^'s, ^the -cfiLenteljesV, and the, ; ' 
^.'^^adult edueati^ brganizatiqnl^ : r-^ *^. ■ . 
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, Script: 



Title sUde ' (Project sUde #1 
on scireen and 
start tape) . \ 

r ■ ■ ■ ■ . ' 

. ■ . ■ - / 
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2 - • 

Ifelcome - • 



'^You're tiie Guiding Learning Link 

II" • ■ „ • . - 

So you've beoi asked to be the stxicfy group 
discussion ]{eader I Great! A' discussion 
lesson can be 'exci£ing and productive. ; • 
To make that happer>, you will be the key- 
link!" > ^ ' ■ ■ ^ 



Link, Hello 



Discuss and 
Share 



\ 



'You will be the learrdr^ '^-s... But the 
menfeers will not learr ^ax vcu. 



In an exciting 



'afid 



they will leam^y 
views . ^ (Have you 
/idea when you esqx:: 
haps "leader" is n: 
for your fCole . An 



.rc^j'. r.ti^ dLscussion, 



■::-XL^ {±^ir own 



is^a .1.: sharpens an. 

: - ot: -rr)? Per- 
Lgh- -ascription 
r , rnz^ner ^br 
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Guiding link 
^ putting on hat 



6 

Can I 



Hoping tniier 
. Learners... < 



8 



K, Boute to 
* 'Discovery 



Discussion 
Topics 
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\ Script ^ * 

a jiiscussion study topic has a more 
siitjle, yet very dji|x>rtarit/,role as a 6^ 
facilitator., .a guide... " 

> a guiding learning link. A discussion 
facilitator guides an exploration of a'\ 
topic for the purposes of grox^. leanjfing. 

No, don't say.. '.but... but I pan 't do that I 
You^e w^t l^ing asked to be an^^^^mi^t 
expert. 

Father, for. a short period of.^^ime, you 
are the person to set \jp an informal en.- 
vironment to help others learn. 

Remenber , your maxn responsibility as a 
guiding link" is to guide disc^jssion and 
to stimulate interest in d- - "^'^jcig 
nrre about the topic. 

. Yrc needn't worry abr -^.'^z -~ 

- - r - • problems . ^ ':VJ -\jxi ^ zz:^ci =.'. 
r^>ng mth ch? i:::^ 
. r. 3 to peop^ .ad t 

'^^^ ^z,-^ 'Talues ar c. beli^'" 

1^- 3 c right or wr- ' 
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Slide No. 



IQ . 

Gcptp^ involved 
in cooking 



.-• / 



•Top « 



11 



Wfe need you 



12 



Active Learners 
est 



Are'^Best 



13 

Planner 



. Script 

Each of |s probably has a preferred 



■Chfidclist , ' . 



Style of leading a 'discussion as a 
^ guiding link, but there is a point we\ 
^Xf\S\A all remanier \dien ,we put on the 
, guide' s hat \- get 'others invplved . 



Because you have taken part in a leader 
'training ineeting, you have infonnaticn 
arid training that others in your group 
imt , ; , this will aLdj^^ou in getting 
others involved. A- ^tf- ^ - 

"Active" learners ^e r the be^t learri^s^ , 
, How ^does- all 'this ^]^en?^ T^ g^t reacty 

for/this (flscovery trip, start with ^ 
' 'careful planning. 



As 'a teacher-planner , decide vAaere you 
want the discussion to lead. Become as 
familiar as possible with the subject, 

; Reread the written material and notes 
l:aken at the training sessl.;. Get to 
feel^ comfortable with the zzzs^c. ^.Readi: 
other resources will add to 3 "trur back-^ 
gtiound- • V 
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Stide No. ° 
Stijd^ Topic 




17 

Our memfcers 
are. . . 



18 

Alternative Wayp 
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I/ld!ke tb' dp sane seripts reflecting 



7'- 
.A 



on /mat wy own Imowledg^ , , 



valties., and attitudes are on the par-v, 



t^joalar stiicfy topic. 



Thgn r t±ink about nopb^s grbijp-. 
Oar group was interested in mderstanding 
more about teens md, in- parficiiLar, 
about COTrajryLcating with teeris and 
tening to them. . .even thou^ the train- 
ing session covered Tjnderstanding ceens; 



ccnsnunicating with thent; and\.f anrLly 
prrjects tc| do^with t^ens . 



I .7 



loBL about your group? . . .\A\at are their 
n=£d:£ ? . . . interests ? . . . ages ? What is:^sc 
izs;c±natiiig is that because of this grcrcp^ 
3£ibers\ their varying backgrounds / and 
tDieLr: stages in life, each menber will 

hars^.Xig, see^g, and feeling a topic 
±ff^er:-iy. It's interesting to talk* 
diese differences.^ 

vol:.^ planninLg^the discussion, don't plan 
cc ±:j3X\^e their mind . Rather, plan tc 
*r thsm look at they are in thei. 

^fe and raise alternative ways of seeing 
same stjbject. 
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'Basic Tools 
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Question?... 
Response. . . 
Tie Together 



21 
Talk 



22 

Respect Ccair 
Levels 



23 

""Questidis/ J^o:. tive 
^Res^onses 



Ckice you, as the- guiding link, -have ap 
idea of vAiat major concepts shotiLd be 
covered, then, as a teacher -planner , you 
have to plan how to cover than. . Ihere'^it 
are many helpful tools for a guiding ^\ 
llrfcl'' A. basic one is to ask questions. 
You, your partner, or another menber in 
your groip asks a qviestion. . 

* . • • 

As the group responds, tie corrments to- ' 
gather or xaise related questions; Fill 
in points^ from the training session or 
your reading, but do so in the fom r 
questions . Asking. . , 'Have you consid^e^c 
or, '*What would happen. . ..?'^ , 

■ ■ ■ V • 

Get those learners involved. A succerr - 

guiding link is one gpts othErc- 
to talk. In fact, a talkative leader 
lostjally cuts down on group participation. 

Of course, not everyone is at ^the same 
comfort leve^N^ sharing and discussing 
matters freely. Respect confopt lev6ls ' 
and don't ^^enate anj^pne in, the group. 

.Questions start the discussion and ,can • 
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keep discussion, going. You can. 

* * 

menbers to clarify or expand on wh?.t they 
have^said. If a question is ^asked cf • 
you», .refer it tc the total group. 

Another approach t :^ haep' ztia, di3CUS3djoTi 
v^^ing is for you to use r oslti\-e' response 
Positive responses re acr^T)^-- ' :r i 
undi^standing; ~\ / ar3 m:z e^^.-.: 
or judgpwital. 



Ihey can say to another person . * 

- ^ -irtenir-;i; listening to you. I ^-ant to 'cndt tand 

. \Aiat you: are saying and feelin; ./' 

25 T9 tell you the truth, had t- really^ 
mxrar^ ^ practice these -responses, both, verbal 

and non-verbal , so they came naturally. 
V You may want to, too. . .but you anc your 

^ , \;tole grox:p mil have better discu^ions 

. * . , ^ if you use this' technique. Try a iiirror 

' . to pr^tice those non-verbal* responses . ^ 

26 ' ^ Other toolsTto \ise as a guiding l±nk are 

* ' ' ' ■ . ■ ■ .* 

Games ^ Role role playing, quizzes, or games. Learning 

, Playing, etc. - ^. ^ 

/should" be fun. Role playing, quizzes, 
' *^ and gsfees can introduce ""fun and hxjmanness 
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in a topic.. that could get too heavy. 
.After all , \ou \rant numbers to go away 
w^i:. good information bu": also go wjsc^ 
h n^dr;:^ aijoyed the leaimi^ng process. 

27 Gass^enz:^ tape by an ^3)ert on the topic 

Points^ ; ^ ■ anc=3r tool to tie- Ihe tapte map b- 

^ r^videcr at the leader trraining meetirx 

* : : : you covild cut' your 3vr by intervxev7±nr 

• - ^ ' . -rr^ledgeable people. Airrer the groi:?) 

' ^ - ^ .-as discussed an ^pezr : f the lessen, * 

^ - ^jrou can play tiie .tape a brief revi©^ ^ 

of key points. '. . " 

/ 28 * It's reasstj^pdng to be a guidm 

* - t •"experts in yo(jr pdcketl 

29 * ^ If yoii' hav^ tiras , ypu m^t want to* 

^ice Rack , collect poems /music , clippings, pictures. 



^ and cartoon? related to tHe topic to 
V "spice*i± lip" a- bit. . .or better yet, have 

. >A : \ ' cltb' menibers bring these. , 



30 . . _This preparaticji ahedd of time by the 

' Hroking lady • , n^nbers vkll 

' • . • *- 

. ' f Having planned lAiere you will go and how 

Oiff^groi^) y ^ you^ii get there, you are reaAf to-; 
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- 1 mmdi the exploration ~ your local 
grotp meetmg. ^ - 



.*32 5 V . • At yovr club meeting, set the stage. ) 

Set tiie Stag^ Arrange a comfortable seat;ing plan, 

■ ' . ' 'vAiere eVeryone can see each ot^er. Good 

V discussich^is easier to achieEve \^^en • 
people are*relaxed md cccnfortable. 
Start with a vWm hello and* by making 
sure everyone is ihtfroduced^ By way 
\ ^ of , introduction , perhaps msnbers coiiLd 

share the cartoon or poetry they brou^t. 




33 ' fJxplain that the groi:p will learn by . 

Th^fc^^^steri, • thirildng aboijt^ que^^ or situations 

. .^^hd by hearing other ' s reactions . 



You .may want' to make a brief statement 



about the inportance of the topic as you ^ 
' see it. . 

/ ■ • ' ■ ' ^ -^"^ 

34 " Now put on your hat,' take out yoin: tcJol^ 

Guiding link ' and gu^.de the discussion: - ^ 

pointing the w^ i; ' "\ 

'35 . " \-: .\ Usually 1 hour is set aside for the pro- 

1 hour \ ' • gram^at your-^meeti^ 

be able to caver all the aspects you had. 

V '' : f - el ■ • • 



,0 
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■ • * ' ' ' : ' 

planned at that^.tiiDe- If one idea 
becomes ^inportant, don'^ skinp on^dt ^ 

. , * to cover tiie test of your material. 

* ■ ■ 

36 * ' ; Do leave at least 5 mnotes at the end 
Wrap up! jounmey to wrap Kjp the discussion; 
- . ^ Have tiie learners popbit out highlights 

or major ideas of the journey .> This is 

J> ■ . • . ■ ' . ' ■ ■ 

• * • a good way to determine hew much th^ 

{ ' hspjB learned. * 

37 - ' ' - YouTHL^t also hear -things such as, "It's 

• 1^ • . •■ * ^ . . ■ ■ 

A Good Meeting been a good meeting/ I learned at least 

^ . one tiing Iv^didn/'t loiow before". ..or, • 

*". /* 

/ "What a svq)OT meeting; I got a etwice 

'■' ■ J to taUcI" . ■ 

38 , ' . - Vlhat a great feeling to hear these things. 
Applause / 

' Then you'll know you've been a successful 
leader- teacher; you've helped othets 
learn; you've become that inportant 
^ guiding link. 



39 : ' Don't squelch discTossion duririg coffee 

^ff^^ ;V * time. Remenber, the leaimng will con- ^ 

. tinue rigjit tfhrou^ the sociali^ing^^ <. 
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41 

What if? 



42 

Silence is 
golden 



43 

Pulling idea 
from bowl 



44 

Person covering 
ears 



/ 



Oh the ni^t before the mseting, ^jhen 
I'm a leadei^-teacher, I have sweet 
dreams beclxase of the carefiil planning 
I've done. I am prepared; I have a . 
general idpa of ^^ueye I will be guiding 
others. . .aid how I will be guiding the 
learners. 



Occasionally, however, the 'V?hat if" 
ni^tmare creieps in. 'VJhat if the 
groi:ip cin't g^t started?"'^ 

I could happen and I need to be flex- 
iblel I coiid wait just 1 to l% min-'^ 
mtes. . .the silence may help the learners 
^roi^ their thou^ts arid help them assxme 
responsibility for thfe lesson. 

Or I coiiLd:^try having someone rephrase 
the discussion question, or go around 
the groi:ip ■ asking if scmeone has' a response. 
Or that first idea could wait for later 
and J' 11 try starting the disctission T/ri.th 
a different idea. . 

'\hat if saneonfe dominates the discussion? 
Ask, "How do the reiist of you feel aboyt 



that idea?" Say, "Okay, that's a gpod 



point; 




move on to scmeone else?" 
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link of f the 
path 




Xttsdjssion 
Helps ' 




47 ' 
Good discussion. 



■is'* 



You could go around the group again, 

asking if somettoe has a response. 

ij. ■ ■ 

What if the grotjp gets off the STjbject?^ 
Ask, ''Are we^off'the sxjbject?" Say, 
"Wfe're talldng about teachers'^ disci- 
plining hut ofyr topic is stipposed to be 
fandly discipline.'' 

VJhat if interest lag^? Be\sijre the « ' 

discussiCHi does not remain too long on a 

% V ■.. 

single .point. Say, ' "Have we covered that 
point and may we go on?" - , . ' 

Mayb^^people need more inf onpation tQ help 
< the discussion. Say / we have enou^ 
informatitSh?" -Or, ""I^ this an area you 
.will ne^d to st^ ot yc^ Use ' • - 

visiial aids and exanples when tlie material 
is difficult. > : . 



^ihst if discussion gets too heated? Say, 
; "We have two^ viewpoints: here . Are there 
any other views?" Entphasize the^ inpor- \^ 

, J, ^^^^nce of getting man y viewp oi nts . * Say , 

'This really isn't the place where we 

% ■ . • . Y 

< . can settle that issue", so maybe we should 
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move on to^the nexfe topic." Remmd'^the 
% j •* y ■ groip that in this discussion we aren't 

ilockiiig' for one light answer. Differing 

_ .J . . . ■ ' / - . ' • . . 

vi«^ are welcOToe. ^ , 



48 • ^ . By being prepared. . .PCXDF. , ,the 'Vfliat . / 

^ ijf""ni^tmare disappears. - ^ 

' , 49 \ , ' I reraiiid nyself . that beca\JBe*^ 

_^Qmpetence.and^ tramiing and preparation, :^ 'iSe cotn-^| 

. ^Cqmadence % ^ |^ ^ ^ 

' ' ; ' petence'in the stibject and confidence 

( >,. • . ■. ^' ■ *^ ■' • • • ■ 

' v * ^ :in facilitating a discuss ; ' . 



fa:- 



■ : 50 - ^ .; \ 7 : ' ' ^ I have sonfething t:^:group irants I ArM^ v 

Shakespeare ; ^ - ^ William Shakespeaie-sMdiS^^Tifo person 

j& ^ , can truly help others jfLthout hel^ 

V - ■■ / ^ ■ ■ 'himisel^'V ■ ' • 

51 • .. V * And you can shout, , . L -am the Icey ;la3iK in 

'-'''^^^f-^ /-y ^'^"^^ \^*^ - ' an inipbrtarit learriirig activity! .1 am a 

ffll^Lmg link' ^ ' 




52 4 \ Good luck. 

Good It 



so yotf^e going to be a study group .discussion leader! 
This^nit is designed to assist .<you. 

Read the* first 3 pages, dtydy them careftilly and proceed 
as the directions will indicate. 
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V- Ldrilee R. Sandmann 
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•Concept: * . • ' Discussion Facilitator 

Critical Attributes: " , ^ 

% A discussion facilitator is a person \- - 
guides a topical conversation with th : 
' ^ \i ■ purpose of group Jlearning, 




purpoge 
to^cal ^\ / of 
conversation ^ \. / leanrfing 



discuss.. -cilitator 

■ ^ ■ 

/ 



/ 



V 



■ 

An Extension Hpmemaker discussion facilitator attends the leader training 
on a! topic and js/ responsible- for setting up an informal environment to 
help local- study group' members learn. ^ ^ 

Variable Attributes: / . - . 

% Although some topics are more^ppropriate, 

^ " any subject matter may be covered in V ; 

. , , . discussion lesson. y . 

Information usually come^from the^ training ; , 
session, but may come from other sources 

. t^s well. V ^ . - 



The format *of learning environment c'an take 
a varietj^of ^orms. " 
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Example: ^ 

1. A disciussion facility * attends the leader training 
*^ and does reading on ':opic« 



Mot an Example:, ^ / . ' 

2. A discussion fa9iiirator has a '4 year degree on the 
topic being studied. 



^ : 
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Example: . • " 

3 . June thinks abouj^ how to involve the group members 
in sharing ideas about menopause. / ' 



Not an Example: ' ^' ^ 

If. Ann prepares to tell group members what she '^as learned 
about menopause. 



For your cbnsideration: , - - 

^ t ' * ■ 

Both, women are inV the planning phase of establishing^ a learning environment. 

'Which planning would result in guiding others? June pr^obably will be able 

to guide a topical conversation about menopause by planning to iiyolve group 

members. . In telling the group about menopause, Anp will not be facilitating 

a discussion? she will merely be lecturing to the members. 



J 



PRACTICE 1 



The Lakevie^ Extension Hoi.-: — - roup has gathered for their 

monthly meeting. -The topi: -00. aa. - -ives. 



Check ^examples of discussi ilit ~r . \ V . . . ^ 



A. Sally is reading r.o the ;- - what she has learned at the 
ti^^ining sessiohs ^bout : additives. 



B. Sue is raising oufestions i_-out types of food additives to 
^ which the members are >po-ing based on their knowledge 
and ejiperience. \' ' 



C The group hL not raentio: •. iha pros to having food additives 
^ Jane adds fhis informati: . from her training and readxng. 



After you have checked the letters ntext to the examples you think 
illustrate discussion facilitators, turn the page. ' 
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For Your Consic. - :n: 



A basic tool in discussion leading is raising 

questions. A leader asks a question to which ^ 

members respond based on their knowledge and -> 
experience. Granted th^ group's knowledge and- , 
a^perisnce may. be limited, but rather than a 

iiscucTGion facilitator, filling in points from her •\ 
: r session pr^eadiiig, she should ask a ' 

.iue-r :.or. . Jn Jane's case,^one might be 'Trfhy 
T.TOi_ 3^ca want bleached enriched flour over 
uiu: leac 1 flour? Dr^have you considered when \ 
;=r::- _.r5 t v/ould be beneficial?"! 

; a you been to meetings where you have been read to? 
-.3 there £.ny interaction between teacher and students? 
ias it .interesting? How much do you remembep? ' How 
mucH did you^iearn? • . / . 



4- 
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PHr.CTICE 2 

■ V , 



\ 





bowling, the 


se 




tcL- 


.aov/. 

\ 


Wh - 










answe- .er^: 



:~ ..iates what she heard on t|iis 
r-. not an example of the concc zxisc^^ 



4- 



^5iriHL-7^vrri;ttenr-your i?esponse,Vtu^^ thg page 



r 



•o. « 
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Fbr Your Consideration: 



bid, you not ic that group' is a t- .ig , 

team? What i - the ir dry. purpose? 
they Having a Topicai^c nversation or -t^ ^ 
merely casual and incic .ital?i .Is Lyn -ding 
the exchange of views? ~- I3 shp encour ^' 
others to share their i-zaas? ^ ' . 



S, V 



s . 
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/PRACTICE 3 • 



Check the exainp?.es you think a cftscussion facilitator might jio before' 
a group meeting. ,• 



Do nothing;^the discussion wiU. dime naturally. 



jf B. * Ask iriambeJTS to bring meaningful piece of prose, poetry 
or comic on* the topic. ./ . . 

• C. Practice positive responses. 



1,..:-' 'J 



-b. Practice techniques she will ]De demonstrating. 
.E. Outline dis;Qussion questions. *^ • \ 



■Vlfter yoli hav^ niade"'your seleations, turn the page. 



/ 
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For^^^your conslderatiph: 



What can^ happen if a discussion is left to its natural 
course? Someone could .dominate , onl^ one side of an issue 
nvay be exposed; the conversation tnay^get off track and 
the topic not covered at all. . -all o$!>Ojrtiich can be 
frustrating! . ^ ^ 

To >accomplish the goal of group learning, usually the ^ 
planning of facilitating techniques^is necessary. What 
are these discussion guide tools? Discuasion questions 
are' 6ne. rPbsitive responses keep a discussion going. 
Positive responses are verbal^d nonverbal accepting, ^ 
^ understanding statements - not evaluative or judgmenH^l. * 
Hooking theVlearners into, the -topic by having them bring 
^ " something is another way of inij^lving them.; Demonstrating 
is^ a show and tell method. Wh^t dd the members do while, ^ ^ 
the leader i*s demonstrating? >They usually are passive.' , 
Is this a good technique for guiding a conversation? 

■ • ■■ ■■ - . ■ \. . ..■ ^ • . ^ 
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PRACTICE «+ 



If someone is dominating a conversation, what would 
a discussion facilitator, do? . ■ 



Write answer here? 



7 < 



• 1 



• 4 r 



i 
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After thinking and witin| about this sitilation, turn the page. 
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iFor YoCir Cc^nsideration: 



If someone is ^dcjininating a dis^ssion^sfe^oes- one guide a - 
tqpicar'conversation to include the ideas , artd experiences of ^> 
others in the groupf? " ^ - ^ ^-^ . ^ " 

A discussion faeilitato^ co^uld" explicitly' point out the ^ ^ 
problem by saying. ••OK, that's ^ good point; may V»e mov^ . 



on to someone else." 



"If the discussion facilitator lets" the person continue or 
interrupts the domineering person and cofttmue^ herself 
(in a domineering. role) she will probably not promote _ 
group -interaction and lu.arning. . . " ' ' • 
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SMALL^GROUP DISCUSSION 
(Select one per sen as recorder /reporter) 



About how much time will you have for teaching this? » 



How much of and \vhat portions of the sji6j^ct material 
Tiri.ll you present? • / ^ 




VJhat guide "tools" will you use? 



What do you see as some of the problems or 
difficulties of teaching this lesson to your 
group? How are you going to overcome these? 



CIJJB lEADER DISCUSSICN 



What major ideas or subject matter are we going 
to use? 



How much time will wb have^for teaching? 

\ ■■ 

How are we gping to adapt to' the physical 
facilities at the meeting place? 



How are we going to share responsibilities; 
\Ao will do what? 



What equipment or materials \d.ll we nee^? 
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Phone # 



, - > (Identification # ta ipatch- 

LEADING A DISCUSSION ' • 

READ AND ANSWER EACH QUESTION CAREFULLY. MORE THAN ONE ANSWER M BE APPROPRIATE. 

^ 1. . Check all exanples you think a discussion facilitator might do t^efore a 
groi^ discussion meeting. 

• \ ■ • ■ ■ ■ 

. . (1) Do nothing in particular. -The discussion will cone naturally. 

. * . . ■« 

(2) Ask menibers to bring a meaningfial piece of prose , poetry or nusic 

on the topic. - ^ • ' . 

' (3) P/actice positive responses. 

(4) Outline discussior> questions. • V 

(5) Prepare a short lecture. . • 



The leader has introduced the topic "Coping With Change>sQrisis and Loss" 
and has asked the first discussion qu^tion. No '. one responds . Check, all 
exanples of 'what she could so as an effective discussion facilitator. 

(1) Go on and read from the- training material- ^ -v 

(2) Rephrase the question. 

(3) Wait 1-2 minutes . . 

(4) Answer the question herself . 



(5) Let the first idea wait for later and try starting the discussion 
with a different idea. - ' 

/ 3. Please indicate characteristics of a discussion facilitator. Check all those 
^ 'vAiich apply, ■ ' 

(1) Tries to solve people's problems. , 

_(2) Helps others t^look at ^ere they are at. 



_(3) Gets others to talk - ^ 

_(4) Brings out alternative ways of looking at a topic. 
(5) Is talkative. 



1 



After an Extension Homsanoakers meeting where the topic was "Coping With 
Change", the following cpmnents' were heard. Check vMch woiald be appropriate 
responses if the discussion facilitator has done a gpod job. 

(1) "That was a ^d tneeting. I got a chance to talkl" ^ 



(2) ^»"lhe leader sure knowsja lot." ^ 



_(3) yt didn't realize MLldr^ has experienced^^e same feelings 

~ CI have." * V 

..... . . . . 

. _(4) "I had n6 ddea being angry is typical of someone .going through 

a change." ' ' ' . . 

^ . •• •■ , / " 

^ ^(5) "That "Was an interesting talk by the University family life i 

specialist." 

•.■■>• * * 

Check the discussion techniques or guiding tools that would be^ appropriate 
to use in discussing Coping Ift 

^_ (1) Baise questions 'to \^Mch ma±ers ml^^^^ . 

2 {2) Play the cassette tape and. see if an/one has questions. 



(3) Have menbers read aloud ,or individually excerpts from the Extension 
handout. * ^ 

■' ■ " « • . ' 

(4) ^Kole play a family situation. ^ 

(5) Present a lecture. ' ^ 



A club meniber contributed ina;ccurate information which is being discussed 
by the entire/^oC?). * Check- exanples of appropriate ways a leader should 
handle this Situation. . v 

_(1) Read^tiie correct inforraation from the resoiicce material. 

(2) Allow the oinver sat ion to follow its natural progression. 



(3) Ask other m^ers tp react to the information by sharing their 
^ experience, 

' ■ ' ^- - , ■\ ^ 

(4) Point out that^the person has provided inaccurate iiiArmation. 

■ -. • / ■ ' < ■ 

Check all examples you think would be appropriate for a discussion leader 

if the discussion wanders from the study topic. . . 

; (1) Remind the groi:p of the piirpose of the meeting. 

(2) Ask the group abcut the relevancy of the comnents. " 

^(3) Stop the discussion and tell the groiq) major points of the lessorj. 

(4) Allow, the discussion to follow its natural course as it will 
probably come back to the study topic \ ' 

. ■ ■ ' ■ .. • 128 . ,. 
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I^ch of the following exanples woiald be\ appropriate activities in 
• Xplanniftg a discussion^egson? ^ . \ \^ \ 

. (1) Thoroti^y study the topic . / . A^,' • \ 

(2) Plan how to sumHrize the leader- training naterlal.j^ • 



(3> Ihink about how tiie ±opic will be introduce 



(4) Plan to show a film. 

(5) ' Prepare a list of critical questions. 
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IN THE NEXT GROUP OF QUESTIONS. PLEASE CHECK AT M RIGHf|HE ANSi€R WHlbi 



-CORRESPONDS. MOST CLOSELY TO YOUR OPINION 



SD = Strongly Disagree 
D = Disagree 
U = (^decided 
A = Agree 

Sk = Strongly Agree 



9. In general I feel comfortable in the 
role of discussion leader- teacher. 

10. I feel confident I can handle things 
that interfere with group discussion. 

11. I feel I know enou^ to carry out ray 
teadiing responsibilities . 

12. I feel confident ^en l use questic^iing 
as a discussion , technique. 

13. I feel that I know x^iat is necessary of 
me to be discussion leader for our • 
study lesson. 

14. I feel I have" sufficient knowledge to lead 
a discussion on Coping J/Htti Change. 

15. I feel capable .of planning a digcussion 
lesson. ' * 

16. I feel at ease handling an individual . 
- ^who is dominating the discussion. ' ^ 

17. If the 'discussion wanders , I feel I could 
guide the discussion back to tiie study . . 
topic. • * 

18. ' I feel comfortable in. using positive re- 

sponses as discussion techniques. 



SD 


D 


u 


A 


Sk 












1 














































r 
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T^. Pleaie check your. age. 
' 25 or under ■ ' \ (4) 46-55 



(2) 26-35 , \ (5) 56-65 



(3) 36-45 ' . <(6) over 65 , . 

20. What is the hi^iest grade level ypu conpleted in sctool? 

^ (1) less thanks grades- (4) attended post secondary 

. training program (vocational 

(2) 8-11 ' . school or college 

■ ._ ^^(3) high school graduate _(5) college graduate 

: ' - (6) graduate study 

' ,r : ' ■' ' ■ ^ 

21. How many times 'h^ve you been a lesson leader-steadier for an extension 
homeniaker meeting? ^ ' ■ ■ 

^ Jo -o,.' ■ : ' • .• ' ■ ■ . . - 

/(2) t-3 " . ' 

~T~ ■ ■ ■ ■• ■ ■ . ' • ° . ■•■ 

/ . (3) 4 or more " \, \ , 



/ 



22, / How many times have you led a group discussion (for exanple, at church circle, 
/ P.T.A. , Hcxnemakers)? v • ' 



(1) never 

(2) 1-5 ' 



^(3) 6-10 
_(4) 11-20 
(5) 21 or more 



Q • , Lprilee R. Sandaiann 

ERsIC l30 Itovenfcer, 1979 
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•(notification to .matci 
parts 1 & 2) ; 



LEADING A. DISCUSSION , . 

DEAD fjffl ANSWER EACH (llS;™ CAfEFULIY. MORE THAn ONE ANSWER ffiY BE APPROPRIATE. 

1. Check all exanples you think a discussion facilitator might, do before a 
group discussion me'^ting. " 

(1) Do nothing in particular . Ihe discussion will c-as naturally. ~ ^ 
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(2) * Ask tnember^^ to bring a nsaniiigfui piece of prose, poetry or music 
on the topic. \ . . ^ 

' (3) Practice positive responses. ^ . . i ' 

__(4) Outline discussion questions. 

_(5') Prepare a shoa^: l^ctute. ^ ' ' \ . ' 

.2. The leader thas introduced t±ie. topic "Ccpi.-^ With Chaige, Jrisis and Loss"; 

and has asked the first discussion questicr.. ' No one responds. ■ Check all 
\ exarrples of she could dp as an effecrive discussion facilitator • 

(1) Go on and read from the training niaterial. . ' ' 

— — . ■ >■•' i 

_/;(2) Rephrase the <5ue3tiGn. . . ' 

o - (30 Wait 1-2 minutes>s- 



(4) Answer the question herself. . ^ - 

' (5) Let the fixst idea wait for later and try starting the discvission 

' • with a different idea. 

3: In "You'^re the GuidingrLink" ^Mch we\e characteristics of an effective 
discussion facilitator?. Chec^all those vAiich apply. 

' • Tries to solve people's^ problems. ' 

■ , ■- • ■ ^ ' " ■ ■ ■ • . - ■ , ■ 

(2) Helps others td look at where they are at. „ / . 

■ - ^-^ / 

, • . (3) (^tsN others to talk, 



(4) Bring out alternative ways of looking at the topic. 
"(5) Is talkative. • ^) ' 



132 



After an Extension Homemakers meeting where the topic -was "Coping \iith 
Change", the following conments were heard: . Qieck \^hich would be aj^propriate 
responses if the discussion facilitator has done a good job. ^ / 

(1) "Ihat was a good nee ting. I got a^ 

' (2) "Ihe leader sure knows a lot." P 




j (3) "I didn't realize Mildred has e5q)erienaed the same feelings 
I I have;". , . • 

(4) ""'I h^d no idea being angry is tji^ical of someone gping through 
" a change." , . * 

• ■ ■ - ■ • . ■ • - ' 

. _(5) "That was^ an interesting talk by the University family 'life 

specialist." , .\ 

■ ■ ■ ■ • P V. • 

Check the discussion techniques or guiding tools that would be appropr^te 
to use in discussing Coping With Changfe. ' - ■ ' ' * ^ 

\^ . ■ . . ^ . . 
(1) Raise questions jto \f^ch menibet^ will respond. . 



(2) '^Play the cas6e€8^^ape and see if anyone has questions*. ^ 

~ \ ^ . ■ ..y 

.v(3) i^ve* menbers read aloud or individually exberpts from the Extension 

handout. - . ' . * . . 

■ • ■ • * . • ■ 

(4) Role play a farftLly situation. . 



(5) Present a lecture. 

A club membeif contribTited inaccurate information ^ich is being discussed 
by the eQtire "group . ^Chedc^ examples of appropriate ways^a leader should 
handle this .situation. 

(1) Read the correct infonnation from the resource material. 

(2) Allow the conversation .to follow its natural progression. 



(3) _Ask other mecSjers to react to the information by sharing their 

experience. / * - ^ . ' , 

(4) Point out that the person has provided inaccurate information. 



Check all exanples you think would be appropriate for a discussion leader . 
if the discussion wanders from .the stucfy topic. 

■ . jr ■ ' . ■ ' • 

(1) Remind the group of the purpose of the meeting. 

(2) Ask the ,groi:q? about the relevancy of thfe comcnents. 

(3) Stop the discussion and tell the group magor points of the lesson. 



(4) Allow the discussion to follow its natural comrse as it will 



probably come back ta-1±e study topic.. 



8. ' I^Jhich of the following exanples .wquld be ^propr|ate activities in - 
plaming a discussion lesson? D . C 

__(1) Tlioroxi^y study the topic. * \ . | . 

' (2) Plan how to sumflrize tii^ leader- training Tn^t - 



(3) Ihink about how the topic wLll be intxoduced. 
"""""" ■ 'I 

^ (4) Plan^to show, a fiLlcn, . \_ ^ • 
^(5) Prepare a list of critical questions, 



IN THE NEXT^ GROUP .OF QUESTIONS. PLEASE CHECK AT THE RIGHT THE «W^R WHICH 
CORRESPOf^ MOST CUOSELY TO YOUR OPINION • 



SD = Strongly Disagree 

D = Disagree 

U = lAidecided 
^ A = Agpee 
SA = Strongly Agree 



/9. In -general I feel comfortable -in 'the 
role .of discus sj-on leader- teacher. 

10,.. I feelcoihfident I can handle^^thipgs 
that-<muterfere with groi^) discussion. 

11. lyfeel I taW enou^ to carry out rry 
teaching responsibilities*. 

12. ^ I feel confident, when I use questicteiing 

as a discussion technique. 

13. I feel that T know '^ftiat is necessary of 
me to be discussion leader for our 
study lesson. ^ 

14. I feel I have sufficient knowledge to lead 
.a discussion on Coping VJith Change. 

15. I feel capable of planning a discussion 
lesson. 

/ 16. I^feel at ease in handling an indi^ 
who is dominating the discussion 

17. If the discussion wanders, I feel I could 
guide the discussion back to thev^tudy 
topic. : 

18. I feel comfortable in using positive re- 
sponses as discussion techrLiques. 



SD 


D 


u 


A 
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X 



HCW miU) YOU RATE EACH QF-THE TOLLOWING: 



J 



19. The (^overall .teachei 
segqaent of \lQ63:}^ s/^O'gc^. 

20. The slide/ tape presentation 
"You'r^The GirLdirig Link"?; 

1. audio quality 

2. visual quality 
.3. content 

4. overall \ ^ 

21. — ?he" help fulness of the small 

group discussions? 

1. 'in understanding the con- 
tent Coping With Change. ^ 

2. in using group discussion 
' to present this lesson. 



22. 



Ihe part of the nBeting v^ere-wu 
and your, partner vTorked throii^^ 
•^fixanples and non-exanples of di^- 
Mission facilitators- 



1 

Superior 


Excellent 




TaIt ■ -Poor^ 


:oc ; 

ArcUcable ; 
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23. 



Itet are your feelings about the amount of subject matter presented at this 
leader training? Check one. - ^ • 4^ ' 

t oo little . . . 

j ijst enoii^ - ■ , 

too much 



24. What ara yotjr feelings about the. amount of time spent on helping prepare 
. for your\role^as a^scussion leader? 

-too li^ttle^ 



Just eriou^ 



too much 



25. What were the hi^lig^ts of the teacher training segpent of the program? 



^6. What aspects of - nhe teacher trairtlng coiald be inpfov^^^^^. 



27. Any coaroents or stiggpstions aire welcome here. 



Thank you for cof^LEJiNG this form. Good Luck as a Guiding. Uink! • V 
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,RE: Methodological Protocol 



Dear Ms. Sandmann: , , 

Your MeVhodolo&ical Protocol Request f or Appro^kl was received in^ 

the Committee .office on ■ 10/9/79 ^"J^'^^^^^.^fjl^^r 

tratively approved on ^ 10/11/79 as within the guidelines 

of the referenced Methodological Protocol. 

I would like to remind you that it is the responsibility of the 
Investigdtor to bring to the attention^ the Comm,ittee any proposed 
change in the project or any emergent problems that will at feet 
humaw subjects. 

On behalf of the Committee, I wish you luck with your research. 

Sincerely, 




jdane M. Johnsoyi ; 
Executive Secretary to the 
Committee on the Use of Human 
Subjects in Research 
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